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dear after-school 
practitioner
Did you know that by the time many learners reach high school, they 
have missed out on almost four years of learning! This includes missed 
family reading time, missed early childhood development education, 
missed family excursions, holidays, access to technology and more.  

After-school programmes provide 
the opportunity to create happiness, 
encourage curiosity and discover 
new talents in learners – and close 
the learning gap at the same time. 
Each and every learner deserves to 
reach their full potential. And as an 
after-school practitioner, you are one 
of the most valuable and influential 
resources for developing their 
potential. 

As well as access to opportunities, 
learners also need to develop social 
and emotional skills that will help 
them to do well in all aspects of their 
lives. There is growing evidence that 
learners who develop strong social  
and emotional skills by participating 
in after-school programmes are more 
successful – not just in school, but in 
life in general.

The role of an after-school practitioner comes with a lot of responsibility, but with the  
right tools and support you have the opportunity to influence learners’ development  
– giving them a better chance for healthier, happier lives.

Good luck, have fun and be inspired!

ABOUT THIS HANDBOOK:
The handbook is divided into 4 sections to 

help guide, inspire and equip you with 
strategies and ideas to promote social and 
emotional skills and wellbeing in learners 
between the ages of six and 16 years old.
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SECTION 1
THE AFTER-SCHOOL PRACTITIONER
A warm and positive relationship with at least one caring 
adult is important for a learners’ social and emotional 
wellbeing. But for after-school practitioners to build 
meaningful relationships with learners, they first need to 
develop their own social and emotional wellbeing. In this 
section, we look at your own social and emotional skills 
– and how they can influence your learners, as well as 
how to cope if or when you feel overwhelmed so that you 
can keep your social and emotional wellbeing on track. 

SECTION 2
THE LEARNER
In this section, we look at how you can develop social 
and emotional skills in your learners through the 
activities and experiences you provide in your 
programme, as well as steps you can take when learners 
need help. 

SECTION 3
THE AFTER-SCHOOL ENVIRONMENT
The physical space and atmosphere you create in your 
programme can also influence social and emotional 
wellbeing in learners. In this section, we explore the 
elements of an ideal after-school environment and help 
you work out if you have all these elements in place.

SECTION 4 
RESOURCES
The final section of this handbook gives practical tools, 
exercises and activities you can use in your programme 
for both your own wellbeing, as well as the social and 
emotional wellbeing of your learners. 



6

FROM SURVIVING TO THRIVING

It is 4pm at Sisonke Middle School and most 
learners have gone home, but approximately  

100 learners aged 9-16 years are still in the school 
space. It is a protected space with a physical 
fence around it and no-one can enter without 
permission. For every 20 learners there is an 

after-school practitioner whose job it is to make 
sure that the learners stay safe and that they have 
fun, develop and grow. There are also strict rules 
about bullying. On the soccer field girls and boys 

chase the ball and try and get it into the 
opponents’ net. On the netball court, girls and 
boys throw the ball to one another. From both  

the soccer field and the netball court there is a lot 
of loud but happy noise – calling for the ball, 

encouraging, and even a bit of friendly teasing.  
In one of the classrooms learners are dancing  

to music. In another classroom learners play board 
games (chess, backgammon and checkers).  

In another area under a tree on the playground, 
learners stand in a half circle and sing. In yet 

another classroom, they draw and paint. 
Somewhere else, older learners are helping 

younger ones with their schoolwork. And in the 
last classroom, learners practise a drama about 

bullying and what can be done about it.  
All these different activities allow learners with 

different talents and interests to find a place where 
they feel they belong and experience success.  

There is something for everyone.  
At 6pm the learners need to be interrupted to go 

home. They are having so much  
fun they complain. 

AFTER-SCHOOL PROGRAMMES:

an overview

VISION

Imagine that… Learners not wanting to leave school!
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WHY AFTER-SCHOOL 
PROGRAMMES?
We are all born with great potential but 
may face barriers that prevent us from 
living up to our potential. The environment 
we are born into can be one such barrier. 
As you know, far too many young people in the Western 
Cape leave school each day to enter unsafe, violent 
neighbourhoods and homes with no adult supervision. 
This increases their chances of engaging in high-risk 
behaviour – like drug abuse, having unprotected sex or 
joining gangs. This type of behaviour threatens their 
futures and, more often than not, means they do not 
reach their full potential.

After-school programmes play an important role not 
only by keeping learners safe, but by promoting positive 
behaviours and special skills – known as social and 
emotional skills – that can help learners succeed both in 
and out of the classroom. We know from research that 
after-school programmes where practitioners focus on 
developing the social and emotional skills of learners can 
lead to improved academic performance, reduced 
violence and aggression, as well as a general sense of 
wellbeing that helps learners to cope with difficulties or 
challenges that may come their way, such as peer 
pressure, bullying or failing grades.1

WHERE DO YOU COME IN?
You are not just an important part of 
developing wellbeing in learners – you are 
the MOST important part of a high-quality 
after-school programme. 
As you will see in this handbook, social and emotional 
skills are all about learning how to recognise and 
manage feelings, build relationships, solve problems, 
and make responsible decisions. These are essential life 
skills that support wellbeing in learners – not just now, 
but throughout their lives. But for children and young 
people to be able to learn and develop new skills, they 
need to feel a sense of safety and support from at least 
one caring adult in their lives. As an after-school 
practitioner you are well-positioned to play this 
important role. By developing warm and positive 
relationships with your learners, you can help to build 
their social and emotional skills – and in so doing,  
be a central part of their lifelong development.

 DID YOU 
KNOW

A recent study undertaken 
by all four universities in the 

Western Cape found that 
learners who participated in 

after-school programmes 
are more likely to find a job. 

Why? Participation in 
after-school programmes 
builds social networks, life 
skills and confidence – all 

necessary skills when 
applying for a job. There are 
similar findings in a recent 

study that shows learners in 
after-school programmes are 

more likely to access post 
school studies.2

In the US, research by 
ExpandedEd has found that 

learners in poor 
communities get 6 000 less 

instructional hours by the 
time they finish primary 

school. After-school 
programmes are a great 

opportunity to make up for 
this gap.3
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what does a nurturing 
and supportive
AFTER-SCHOOL PROGRAMME LOOK LIKE?

While a warm and positive relationship between after-school 
practitioners and their learners is important for developing social and 
emotional wellbeing in learners, there are other parts that need to be in 
place to make sure that you run a great programme:

YOU (THE AFTER-SCHOOL 
PRACTITIONER):
What you do and how you engage with 
learners can help them develop goals and 
healthy habits so that they grow to reach 
their greatest potential. To do this, you need 
to pay attention to your own wellbeing as 
much as the wellbeing of the learners.

THE LEARNER: 
Learners are the most important stakeholder 
of the after-school programme. All the 
activities of the after-school programme 
must address the needs and wellbeing of the 
learner. Every learner can learn and succeed 
– they just need programmes that offer a 
choice of activities, and that are in line with 
their needs, strengths and ways of learning.

THE AFTER-SCHOOL 
ENVIRONMENT: 
As an after-school practitioner, you need to 
create safe, inclusive, and fun environments 
that promote social and emotional wellbeing 
in your group. The school principal and 
management also have a key role to play in 
creating this environment. While they are not 
the focus of this handbook, you may need to 
communicate with them to make sure that 
the environment is as good as it can be.

1

2

3

The 3 components  
of a nurturing and  

supportive after-school 
programme are:
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SAFE FUN

INCLUSIVE
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SOCIAL AND EMOTIONAL

wellbeing 101 
WHY ARE SOCIAL AND EMOTIONAL 
SKILLS IMPORTANT FOR LEARNERS?
Research shows that children who develop 
social and emotional skills do 
better academically, care about others, make 
good decisions and avoid negative behaviours.
Social and emotional skills don’t just help them to do better 
in the short term (e.g. in sport and academics), they also help 
learners to do well in the long term (e.g. in their jobs, family 
relationships, and in their communities as they grow up).4

WHERE DO SOCIAL AND EMOTIONAL 
SKILLS COME FROM?
Children are not born with 
social and emotional skills  
– but develop and learn them 
through their relationships 
and interactions with others. 
Developing a warm, 
nurturing and trusting 
relationship with your 
learners is very important if 
you want to help them 
develop the social and 
emotional skills they need to 
live happy and fulfilled lives.

What is social and 
emotional 
wellbeing?
Social and emotional 
wellbeing is the way you 
think and feel about 
yourself. It includes being 
able to adapt and deal  
with daily challenges,  
while leading a happy life. 
When your feelings are 
managed constructively 
and not causing too much 
distress, and you are able 
to maintain positive and 
effective relationships with 
others, you could be said to 
be in a state of social and 
emotional wellbeing. Social 
and emotional skills are the 
skills or competencies you 
need to maintain your social 
and emotional wellbeing.5

What are 
protective factors?
Protective factors are 
conditions, supports or 
resources in individuals, 
families, communities and 
society that help people to 
deal better with stressful 
events. Examples of 
protective factors include 
reliable support from 
caregivers, a good network 
of friends, or opportunities 
to take part in school or 
community activities.
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how social and 
emotional skills 
can impact 
learning
Chumisa was doing pure Maths in  
Grade 12. She always did well because she 
wanted to be a doctor. She was focussed, 
asked questions in class and was a confident 
learner. One day she heard some girls 
gossiping about her: 

“Yo that Chumisa, she really thinks she is 
something. Always has her hand up.” 

“I know, she thinks the teacher is there only  
for her.” 

Chumisa felt very ashamed. Had she been 
taking up all the teacher’s attention?  
The next Maths class she didn’t ask a single 
question. The Maths teacher even asked her 
what was wrong. 

“They are right,” thought Chumisa,  
“I do take up all the time.” From that moment 
on she stopped asking questions and she 
couldn’t focus anymore. She even stopped 
doing her homework. Her marks went down. 
She nearly failed Maths and did not get into 
medical school.

Can you see how by believing what the 
gossips said Chumisa lost confidence in 
herself, didn’t communicate with her teacher 
and lost out on her dream?

C
A

S
E

 S
T

U
D

Y WHAT DOES 
SOCIAL AND 
EMOTIONAL 

LEARNING HAVE 
TO DO WITH 
LEARNING?

Children’s learning is influenced 
by many different factors. How 

well learners do at school is 
affected by things such as:

How CONFIDENT THEY FEEL 
about their abilities.

How well they are able to 
MANAGE THEIR OWN BEHAVIOUR.

How well they can 
CONCENTRATE AND ORGANISE 

THEMSELVES.

How well they can 
SOLVE PROBLEMS.

How positively they are able to 
GET ON WITH STAFF AND 

WITH PEERS.

How well they 
TAKE INTO ACCOUNT 

OTHERS’ NEEDS.

How well they can 
UNDERSTAND AND ACCEPT 

RESPONSIBILITIES.
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Social awareness is the ability to 
imagine what it is like for people 
from different backgrounds and 
cultures, and to recognise how 
family, school, and community 
can be a resource and source of 
support for you.

WHICH SOCIAL AND EMOTIONAL SKILLS PROMOTE WELLBEING?
There are five social and emotional skills that are essential for wellbeing: 
self-awareness, self-management, social awareness, relationship skills, 
and responsible decision-making. These skills and behaviours will help 
learners to get along with others and succeed in the world.

SOCIAL AWARENESSSE
LF

-A
WARENESS

RELATIONSHIP SKILLS

DEC
IS

IO
N

-M
A

K
IN

G
RES

PO
N

SI
BL

E
SELF-M

A
N

AGEM
ENT

Self-awareness is the ability to  
notice your feelings and thoughts  

– and how they affect your 
behaviour. Self-awareness includes 

knowing your strengths and 
limitations, and having a sense of 

confidence and optimism. 

Self-management is the ability 
to control your feelings, 
thoughts, and behaviours in 
different situations. It includes 
managing your stress and 
motivating yourself to reach  
your goals. Relationship skills is the 

ability to build and maintain 
healthy and rewarding 

relationships with others.  
It means being able to 

communicate clearly, work in 
teams, resolve conflict, resist 
peer pressure, and ask for or 
offer help when its needed. 

Responsible decision-making  
is the ability to make positive 

choices that serve your personal 
wellbeing, as well as the 

wellbeing of others. 
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NOW WHAT? HOW CAN I BRING SOCIAL AND EMOTIONAL 
SKILLS INTO MY PROGRAMME?
The good news is that social and emotional skills can be developed 
through positive learning experiences, environments and, most 
importantly, through warm and positive relationships with an adult. 

Studies show that most learners will avoid risk-behaviour 
if they have one adult they know cares for them and wants 
them to succeed.6 But to be truly effective in this role – and help learners to thrive*  
in school, work and life – adult caregivers need to be aware of their own social and emotional 
skills. That is why in the section that follows we start with YOU, the after-school practitioner, 
and look at how you can improve your own social and emotional wellbeing.

using the five social and 
emotional skills 
There is gang shooting in Downville, just 
outside Downville Primary School. The 
after-school programme has already 
started, but the learners are scared about 
going home. Brandon, the after-school 
practitioner is also nervous, but he knows 
he mustn’t show the learners, so he puts 
on a brave voice. “Come along everyone, 
let’s work together in the library today 
where it’s nice and warm.” He hurries the 
learners into the library and closes the 
door. “I’m scared Brandon,” says one of 
the learners. “I want to go home now.” 
Brandon can’t let the learners out into 
the street while there are gunshots in the 
area. One of the learners starts to cry 
and Brandon can feel himself starting to 
panic, but he takes a deep breath. If he  
is scared, he can just imagine how scared 
the learners are. “Now don’t you worry… 
You know those gangsters only want to 
fight each other. The police will come soon, 

so we are going to stay here safely and 
read some stories. Who wants to start?” 
he reassures the learners.

After a while, the shooting stops. It’s 
time to go home. Brandon calls his 
manager and the Safe Schools official, 
who say the learners can leave. He walks 
to the gate and sees the police patrolling 
and no sign of gangsters. They all walk 
off and Brandon takes a deep breath, 
feeling very relieved. 

You can see that Brandon used all five 
skills here. He was aware of his own 
feelings and managed them well so that 
the learners wouldn’t see that he was 
also scared – he knew how scared they 
were (self-awareness, self-management 
and social awareness). He used his 
relationship skills to keep them busy and 
help them feel safe and secure. He used 
his responsible decision-making skills to 
make sure they got home safely.

C
A

S
E

 S
T

U
D

Y 

* Thrive: to develop, grow, become healthy, strong and successful.
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takeaway points

notesScratch, scribble, doodle, learn

1 
Developing a warm, 
positive and trusting 
relationship with 
your learners is vital 
for them to develop 
social and emotional 
skills that can be 
protective factors 
throughout their lives.

2 
Developing social and emotional skills in learners 
helps them to:  • understand and manage their 
feelings (self-awareness) • show care and concern 
for others (social awareness) • handle challenging 
situations and set and achieve goals  
(self-management) • establish healthy relationships 
(relationship skills) • make responsible decisions 
that contribute to their wellbeing as well as the 
wellbeing of others (responsible decision-making).

3
You are not born with 
social and emotional 
skills but develop 
them over time  
– through nurturing 
and caring 
relationships, 
environments and 
experiences.
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1 
Developing a warm, 
positive and trusting 
relationship with 
your learners is vital 
for them to develop 
social and emotional 
skills that can be 
protective factors 
throughout their lives.

2 
Developing social and emotional skills in learners 
helps them to:  • understand and manage their 
feelings (self-awareness) • show care and concern 
for others (social awareness) • handle challenging 
situations and set and achieve goals  
(self-management) • establish healthy relationships 
(relationship skills) • make responsible decisions 
that contribute to their wellbeing as well as the 
wellbeing of others (responsible decision-making).

3
You are not born with 
social and emotional 
skills but develop 
them over time  
– through nurturing 
and caring 
relationships, 
environments and 
experiences.
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PRACTITIONER
In this section, the focus is on you, the after-school
practitioner. It looks at the qualities of a good after-school 
practitioner as well as how you can grow your own social and 
emotional wellbeing by working on your:

SELF-AWARENESS • SELF-MANAGEMENT • SOCIAL AWARENESS • 
RELATIONSHIP SKILLS • RESPONSIBLE DECISION-MAKING.

The section ends by discussing how and why you should look 
after yourself. It provides strategies you can use if you ever 
start to feel overwhelmed.
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PRACTITIONER
As an after-school practitioner, learners will be watching you closely 

and learning from you how to behave. 
It is therefore important to be aware of what makes you happy, sad, frustrated or angry. 
We also all carry our own judgements and beliefs based on our experiences. These may 

cause you to react strongly to people and/or their actions. By developing your social and 
emotional skills, you will be better placed to deal with your feelings and beliefs so they 

do not affect how you relate to learners. If you feel like your feelings or beliefs are 
getting in the way of your work, it may be a sign that you need some help.

LEARNING OUTCOMES 
By the end of this section, 

you should be able to:

BE AWARE
OF THE STRENGTHS  

OR QUALITIES IN YOUR 
SKILLSET

DEVELOP
YOUR OWN SOCIAL AND 
EMOTIONAL WELLBEING  
BY FOCUSING ON YOUR:

SELF-AWARENESS
SELF-MANAGEMENT
SOCIAL AWARENESS

RELATIONSHIP SKILLS
RESPONSIBLE  

DECISION-MAKING

LOOK AFTER
YOUR OWN 
WELLBEING  

USING COPING 
STRATEGIES
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embrace diversity
Do you interact well with 
learners from different 
backgrounds? This means 
learners from different 
races, religions and cultures. 
Can you see that there is a 
lot to be learned from 
people who are different 
from you? Can you help 
your learners see this, too?

the qualities of
AN AFTER-SCHOOL PRACTITIONER

In your role as an after-school practitioner, there are certain skills and 
abilities that will be required of you. We have listed some of these below.

1.1

Do you recognise these valuable qualities in your 
own skillset? 

whole-hearted
Are you 100% committed  
to your role? Do you always 
do your best and bring 
energy and enthusiasm  
to every session?

curiosity
Are you interested  

in new things? Do you 
like learning? Are you 
happy to say, “I don’t 

know” if you don't  
know something? flexibility

Are you able to adapt  
to new situations or the 
changing needs of learners? 
Are you able to change  
your plans to make your 
programme better  
for learners? 

reflection
Are you able to look back 

at things to see what 
worked, what didn’t work 

and how you can make 
your programme better  

in the future?

accept feedback
Are you someone who 

can accept and learn 
from positive and 

negative feedback?  
Are you brave enough  

to give feedback to your 
colleagues and even  

your managers, and to 
give constructive 

feedback to your learners 
to help them to grow?
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AFTER-SCHOOL PRACTITIONER, 2017

 “THIS HANDBOOK HAS BEEN 
AN OPPORTUNITY 

FOR RENEWAL 
AND TO BE ENLIGHTENED 
ABOUT WHAT I’M DOING 

AND 
WHY I’M DOING IT.”
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How would you rather 
spend your day?

reading and reacting  
to your feelings 
Every week Melanie and Anele argue 
about where they want to sit in the  
after-school programme. Melanie likes to 
sit in the same spot. Anele always tries to 
take it. You can tell from how Melanie is 
acting that there is about to be a big 
argument. But you also know that Anele 
likes the spot because it is at the back of 
the room and she is still a little shy being 
the newest member of the group.  
Today, you don’t feel very patient because 
your child was up all night with a cough 
and you can’t find your wallet. You can 
feel that your face is starting to get hot 
– something that happens when you are 
about to get angry. 

So, you take a deep breath, tell 
everybody to stand up and announce 
that because it is a beautiful day  
– the session will be held outside. All the 
learners like this idea. Even Melanie and 
Anele seem happy. You go outside and 
have one of your best sessions yet. In 
fact, you may go outside more often to 
inspire harmony within the group  
– and give yourself a break from the 
classroom for your own sense of wellbeing.

Remember: as an after-school 
practitioner, it is important to always  
be aware of your feelings as this will 
help you to manage yourself better  
and respond to people and situations  
in a more effective way.

developing your
SOCIAL & EMOTIONAL WELLBEING

As adults we need to be able to communicate clearly, make decisions, 
resolve conflict, get along with others and take responsibility for  

our actions. You cannot teach these skills to learners if you have not 
developed them within yourself. To help you reflect on your own social 
and emotional wellbeing, look at the skills outlined below to see how 
they can affect your relationship with learners – and what you can do  

to improve them. 

1.2

C
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1.2.1 self-awareness
is the ability to notice your feelings – and understand 
how they affect your behaviour, relationships, work performance, 
etc. It includes knowing your strengths and weaknesses and 
having a sense of confidence and self-worth.

knowing your feelings 
– and their impact
After-school practitioners Ambesa and 
Brian were busy preparing the Grade 4 
learners for an athletics competition. 
Ambesa likes leading, so Brian let her  
take charge while he helped out.  
One afternoon, Ambesa was late, so Brian 
decided to arrange the races and get the 
learners started. Then Ambesa arrived. 

“What are you doing Brian?” she shouted 
in front of the learners. “You know we 
always start off with an ice-breaker and 
then get into teams. Now you’ve messed 
everything up!” 

Brian felt angry and wanted to shout back 
at Ambesa. How could she speak to him 
like that when she was the one who was 
late? He took her aside while the learners 
were having a break.

“Don’t shout at me in front of learners,”  
he said calmly and quietly. “Remember the 
code of conduct?” 

“Don’t you threaten me with the code of 
conduct,” yelled Ambesa. “You are the one 
who never gets anything right!”

Now Brian was really angry. His heart was 
beating fast and his face was hot. 

“Don’t say anything when you feel  
like this,” he told himself. “Just walk away!”  
He walked off and sat down on a bench. 
He breathed slowly and let the anger fade. 
He realised that this wasn’t about him;  
it was Ambesa’s stuff. Something must be 
bothering her. He waited until he was calm 
and then went back to the sports field.

Ambesa was organising a relay race,  
so Brian started helping as usual.  
Ambesa didn’t say anything for the rest  
of the session and they got through  
the afternoon. On the way home Brian  
sat next to her in the taxi. 

“Is everything okay?” he asked. She broke 
down and started to cry, telling him that 
she had just heard her mom was really sick 
in the Eastern Cape. Brian comforted 
Ambesa, feeling relieved that he had been 
aware enough to know something was 
wrong and not react out of anger.

Can you see how well Brian handled the 
situation? He was aware of his feelings, 
which allowed him to walk away when he 
got angry, cool down and see that 
Ambesa’s behaviour had nothing to do 
with him. He was also a good role model 
to the learners, who could see how he 
managed himself and the situation.
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tick what describes you best...
DOES THIS  
DESCRIBE YOU? strongly 

agree agree disagree
strongly 
disagree

EMOTIONAL SELF-AWARENESS
I am able to read and understand my feelings as well as notice 
how they impact my work performance, relationships, etc.

ACCURATE SELF-ASSESSMENT
I have a realistic view of my strengths and weaknesses.

SELF-CONFIDENCE
I have a strong sense of self-worth – I know that I have personal 
qualities and characteristics that make me unique. I know I have 
something positive to offer the world.

AS AN AFTER-SCHOOL PRACTITIONER, SELF-AWARENESS 
CAN HELP YOU WITH THE FOLLOWING: 
Noticing when you have strong feelings, 
such as anger and frustration, and how 
these feelings may affect your relationship 
with learners. It is easy to react when you 
have a strong feeling such as anger or 
frustration, so it is important to know what 
is happening to you when you are in charge 
of a group of learners. If you can develop 
the ability to say to yourself “I am getting 
angry”, like the practitioner in the case 
study above, you can make sure that you 
RESPOND instead of REACT.

Identifying your strengths so you can use 
them to support learners (e.g. using your 
sense of humour to help learners feel 
better when they are worried or scared,  
or getting them to feel calm by behaving 
calmly yourself).

Being willing and able to reflect on areas 
in your job that need work. Once you are 
aware of your weaknesses, you can then 
find ways to improve on them.

Recognising when you are not able to 
manage your feelings or are feeling 
unusually overwhelmed so that you can ask 
for help or take action so that you don’t 
experience burnout.
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WHAT CAN YOU DO TO IMPROVE 
YOUR SELF-AWARENESS? 

 SLOW DOWN AND REFLECT: When you 
experience strong feelings such as anger  
or frustration, take some time to think 
about why you feel this way. Write this 
down in a diary or journal, or at least ask 
yourself, “What is happening to me right 
now?”. Use the questions in EXERCISE 1  
to guide you.

 GET FEEDBACK: Ask your colleagues  
and/or principal about areas of your work 
that you do well, and areas you could 
improve on. Remember, this is an exercise 
to help you grow so do not take feedback 
personally!

 LOOK AFTER YOUR BODY AND MIND: 
Make sure that you stay healthy and deal 
with challenges. Exercise, eat healthily, 
drink plenty of water and don’t ignore 
problems in the hope they will go away.

EXERCISE 1:
RESPONDING instead 

of REACTING 
When you find yourself experiencing 
a strong feeling like anger, sadness, 
frustration or depression, it is often 
difficult to notice how you are feeling 
without just reacting. It is very useful 
to develop the habit of stopping 
when you feel something strongly. 
The best way to do this is through 
practice. Next time you raise your 
voice or act out of anger or 
frustration, try to remember what 
you were feeling just before you 
raised your voice or acted out. Were 
you breathing quickly? Did you feel 
uncomfortable? Did your face feel 
hot like the after-school practitioner 
in the case study with Anele  
and Melanie? 

Also try to notice what actions you 
take. Do you shout, slam the door or 
snap at the learners? Try to catch 
yourself when this happens and 
instead of reacting, take a moment 
to breathe. Say to yourself, “I’m 
feeling angry right now so I’m not 
going to do anything until I’ve taken 
a few deep breaths.” When you have 
done that, you may start to feel 
calmer and you will be more likely to 
RESPOND instead of REACT. See 
what a difference that makes to how 
your session goes and how the 
learners feel. 

This is difficult work. It is all about 
building your social and emotional 
skills. But, with time and practice, it 
will become easier and easier!
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1.2.2 self-management
is when you are able to control your feelings so you 
can act appropriately. It means you always try to do the 
right thing. Self-management is also about being adaptable  
– you are able to cope with change. You are always looking  
for opportunities to grow and set yourself high standards in 
everything that you do.

controlling your emotions  
for greater success
Denise was one of four literacy tutors at 
Phoenix High School. Together the tutors 
were running a holiday programme for 
Grade 12 learners, who were preparing to 
write mock exams. It was a cold and 
rainy July morning, and when Denise 
woke up, she really didn’t feel like 
leaving the house and catching a taxi to 
the school. 

“Just phone in sick,” suggested her  
older sister. “The learners won’t be there 
in any case... No-one is crazy enough to 
go out in this weather.” 

Denise thought about it for a while. It 
was warm and cosy in the kitchen, and 
she knew she would have to stand in a 
long line at the taxi rank. It was tempting 
to send a Whatsapp message to the 
team telling them she couldn’t make it. 

“Stay home,” said her sister. “We can 
play cards and sit by the stove.” 

Suddenly Denise looked at her sister, 
who had been unemployed since school 
and never seemed to make an effort to 
do anything. 

 

“No!” Denise thought. “I want to get 
somewhere. This tutoring job is a good 
start – especially if I want to be a teacher 
one day.” 

“Sorry sisi,” she said. “I’m lucky to have 
this opportunity. If I don’t go, I could lose 
it. I also promised the learners we could 
act out some scenes from their set-work 
book today. I’m going! See you later.” 

Denise rushed out of the door before she 
could change her mind. It was dark, wet 
and windy, but there were lots of other 
people rushing to work and she enjoyed 
chatting in the taxi. 

“It’s good to be out and about and doing 
something,” she said to herself, looking 
forward to working with the learners. 

Can you see how well Denise managed 
herself? Even though she felt like staying 
home, she knew she had made a 
commitment to the learners, but also to 
herself. She was prepared to put up with 
a little discomfort to follow her dream of 
becoming a teacher. She was aware she 
had a good opportunity that she did not 
want to lose. She was determined not to 
follow in her sister’s footsteps.
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DOES THIS  
DESCRIBE YOU? strongly 

agree agree disagree
strongly 
disagree

SELF-CONTROL
I can keep strong feelings under control – they don’t control me.

INTEGRITY
I am honest, fair and always try to do the right thing.

RELIABLE
I can always be counted on when something is asked of me.

ADAPTABILITY
I can handle changing situations.

GOAL-ORIENTATED
I want to reach my goals and set myself high standards.

INITIATIVE
I always look for opportunities to improve myself and/or my situation.

AS AN AFTER-SCHOOL PRACTITIONER, SELF-MANAGEMENT 
CAN HELP YOU WITH THE FOLLOWING: 
A learner’s behaviour may trigger your 
feelings in a negative way. If you don’t 
manage this properly, you may react in a 
way that is damaging to the learner, such as 
losing your temper and shouting at them. 

Strong feelings can cause you to make 
rushed or irrational decisions that go against 
your values and principles. Self-management 
forces you to take a step back so you can 
pause, reflect and then act to make decisions 
that you won’t regret. Remember to always 
respond instead of react.

Turning a bad situation into a positive one. 
Rather than give up at the first sign of 
difficulty, self-management means you look 
for other ways to solve a problem, such as 
finding a workshop to help you read stories 
to learners who struggle to read and 
therefore don’t like school.

tick what describes you best...
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WHAT CAN YOU DO TO IMPROVE 
YOUR SELF-MANAGEMENT? 

 KNOW YOUR VALUES: Do you know  
what values are most important to you? 
When faced with sudden, difficult and/or 
big decisions, knowing what you stand for 
can help you to make good choices.  
Try EXERCISE 2 to help you determine 
your values – and what role they play  
in your life.

 TAKE RESPONSIBILITY: Don’t blame 
others when something goes wrong.  
Admit your mistakes and see what you can 
learn from them. The same goes for criticism. 
Do not take it personally; focus on what 
you can learn from it.

 PRACTISE BEING CALM: The next time 
you are in a challenging situation,  
notice how you act. For example,  
do you shout or do you become quiet?  
Practice deep-breathing exercises to help 
you keep calm (see page 107).

Remember: you always have a choice in how 
you react! You can’t change how others 
act, but you can control how you respond.

EXERCISE 2:
KNOWING 
YOURSELF 

and what you  
stand for

   List 5 important personal 
values that you hold close to 
your heart or that you are 
known to stand for? Is it your 
patience, kindness, fairness, 
respect, honesty, courage, 
humour, loyalty, efficiency, 
commitment, consistency, 
punctuality, reliability or 
something else? Can you think 
of others?

   If someone who knows you 
well were to describe you, 
would they say you live by 
these values?

   How do these values support 
you in making good decisions 
in your life?

   How do these values come 
through in the way you interact 
with learners? Can you name 
specific situations or 
examples?

   Do the values you hold 
sometimes make you believe 
you are better than those who 
seem to hold different values 
to you? In what way?

WHAT ARE VALUES?
Your values are the things that you believe 
are most important in the way you live and 
work. They are your core beliefs about what 
is good or bad, right or wrong – and can be 
your guidelines in all situations. For example, 
you may value helping others above 
everything else, which is why you work with 
young people; or you may value seeing things 
through to the end, which is why you never 
give up until you get the job done.
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1.2.3 social awareness
means being aware of other people’s feelings, 
understanding how they see things and taking an 
interest in them. Socially aware people care and have 
empathy. Empathy means being able to stand in someone 
else’s shoes. Social awareness also means being able to read 
people’s body language, facial expressions, even the tone of 
their voice to better understand what they are thinking or 
feeling – so that you can react in the best way possible.

AS AN AFTER-SCHOOL PRACTITIONER, SOCIAL AWARENESS 
OR EMPATHY IS IMPORTANT BECAUSE:
Putting yourself in learners’ shoes will help 
you to respond to their feelings in a way that 
is sensitive and in tune to their needs.

It will help you identify how individual 
learners or the group of learners are feeling 
so you can adjust what you are doing if 
necessary. For example, if the learners 
appear sad or quiet, you can find out why 
they are responding in this way and change 
your activities to get them feeling motivated 
again e.g. do an ice-breaker.

You are a role model. How you behave 
towards others will show learners how to 
build relationships with different types of 
people outside of the after-school programme.

DOES THIS  
DESCRIBE YOU? strongly 

agree agree disagree
strongly 
disagree

EMPATHY
I can see how other people see things and I care about their concerns.

GROUP AWARENESS
I can ‘read’ or see the different relationships or dynamics that go on in a 
group. I know how to motivate others to work together to achieve 
common goals.

SUPPORTIVE & THOUGHTFUL
I recognise and meet the needs of others, sometimes even before they 
realise they need help. I always make myself available to help others.

tick what describes you best...
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setting the tone: what your 
body language can say  
When Mrs Yanga walks into her classroom 
she always smiles when she sees Phumeza, 
sitting up straight and attentive in the front 
row with her textbook open. Then her eyes 
fall on Bongi, slumped in her chair in the 
back, always chewing gum and texting. 

“How can two girls be so different?” she 
thinks to herself. She loves having Phumeza 
in the front row, always asking questions. 
But when it comes to Bongi, Mrs Yanga has 
to force herself to try and get her involved 
and often sighs when she tries to ask  
Bongi questions.

At breaktime the girls are talking about  
Mrs Yanga. “I really don’t like that woman,” 
complains Bongi. “I’m failing Maths and it’s 
all her fault.” 

“Really?” says Phumeza. “I love her! She is 
the best Maths teacher I’ve ever had. I 
love going to her class… It makes me 
want to learn more.”  

Can you see why Mrs Yanga struggles to 
get excited about having Bongi in her 
class? Can you see how body language 
can effect how people feel about you 
and how they react to you? Can you see 
how Bongi’s attitude is mirrored by her 
body language and how she will never 
enjoy the class if she doesn’t take 
responsibility for how her body language 
and behaviour affects the way the 
teacher responds to her?
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WHAT CAN YOU DO TO IMPROVE 
YOUR SOCIAL AWARENESS?

 ASK EACH LEARNER A QUESTION 
ABOUT THEIR DAY AND REALLY LISTEN 
TO WHAT THEY HAVE TO SAY: Try not to 
respond immediately. Find out what 
inspires, upsets, challenges and motivates 
them. You can then include these things 
into your programme activities. 

 WORK ON YOUR OWN BODY LANGUAGE: 
Just as learners’ body language can give 
you clues to how they are feeling, your own 
body language will set the tone for your 
sessions. Do you sit slumped over or do you 
move around with energy and show how 
excited, happy and pleased you are to be 
there. Do you stand tall, look directly at the 
learners and offer a warm and welcoming 
greeting every time you seen them? 
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1.2.4 relationship skills
mean you are able to communicate clearly and 
convincingly, and build strong connections with others.
You are able to help others develop their talents through 
feedback and guidance, and can inspire others to perform at 
their best. Having good relationship skills means being able to 
resolve conflicts and come up with win-win solutions.
(Note: as an after-school practitioner, you have four sets of relationships to manage 
– relationships with the school management, or the principal and teachers;
relationships with parents; relationships with peers; and most importantly,
relationships with learners. In this handbook we focus on relationships with learners).

DOES THIS  
DESCRIBE YOU? strongly 

agree agree disagree
strongly 
disagree

INSPIRING LEADERSHIP
I am good at motivating, inspiring and guiding individuals or groups 
and getting them to share my vision.

INFLUENCE
I am able to inspire action or positive change in others.

DEVELOPING OTHERS
I am good at developing the talents of others through feedback 
and guidance.

COMMUNICATION
I am good at listening as well as giving clear messages.

CONFLICT MANAGEMENT
I am good at helping to find solutions to conflicts or disagreements.

BUILDING BONDS
I am good at making and keeping connections with others and have 
a well-developed social network.

TEAMWORK & COLLABORATION
I am good at getting people to work together and building teams.

tick what describes you best...
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using relationship skills for 
win-win solutions
Sethu was the facilitator of the after-school 
homework support programme at 
Inkwenkwezi High. She was in charge of 
four tutors. Every day, they met at the taxi 
rank in Cape Town and travelled together 
to Dunoon. One Monday Sethu arrived to 
find only two tutors waiting for her. 

“Where are Yolanda and Babalwa?”  
she asked. 

“They say they are not coming back,” 
answered Simphiwe, the new tutor. 

“Why not?” asked Sethu.  
“Monique, do you know?” 

Monique looked ashamed. “We had a fight 
yesterday after you left. I was trying to 
explain how we work to Simphiwe and 
they said I wasn’t including them. They 
are both so lazy anyway... They never do 
anything extra for the programme.” 

“Okay, let’s meet as a group tomorrow,” 
said Sethu. “We can’t afford to lose tutors 
at this stage of the year. We’ll be letting 
down the learners.” 

The next morning they met at the office. 
Sethu got everyone to share how they 
felt. No-one felt good about what  
had happened. She then asked them  
to explain why they had joined the 
programme to begin with. It turned out 
they all had the same reason: to make 
sure that learners have more support than 
when they were at school. They also all 
wanted to become teachers. 

“So what is the problem?” asked Sethu.  
“If we are all here for the same thing,  
how can we let petty differences get in 
the way? How is that helping the learners?” 

“I’m sorry everyone,” said Monique.  
“I know I can be bossy – especially about 
things I feel strongly about. I’m sorry  
I didn’t include Yolanda and Babalwa in  
the discussion.” 

“I’m sorry too,” said Yolanda. “I know I can 
be a little lazy... I’m going try harder.” 

“Me too,” added Babalwa. “Thanks for 
reminding us why we are here Sethu.” 

Can you see how well Sethu handled  
the situation? She used her relationship 
skills to resolve the conflict and remind 
everyone of their shared vision  
for the learners. She did not allow  
the conversation to become a blaming 
session. Everyone walked away feeling 
inspired about their work and 
determined to do better.
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AS AN AFTER-SCHOOL PRACTITIONER,  
RELATIONSHIP SKILLS ARE IMPORTANT BECAUSE: 
Taking an active interest in learners’ 
thoughts, feelings, interests and ideas tells 
them they are important. This will make 
them feel good about themselves and 
encourage their participation – not just in the 
programme but in other areas of life, too.

You can take action the moment you see 
tension growing between learners and get 
those involved to calm down before a 
conflict situation happens (see page 74).

If conflict does take place, you can react in 
a way that all learners walk away feeling 
good and/or that they have learnt something 
from the situation.

WHAT CAN YOU DO TO IMPROVE 
YOUR RELATIONSHIP SKILLS? 

 RESPECT LEARNERS: Good relationship 
skills means making others feel good about 
themselves. One way to do this is to treat 
learners with dignity and respect.  
Say thank you. Ask questions. Listen to 
what they have to say and give them your 
full attention (put your mobile phone 
away!). Use positive language to persuade 
and inspire action. For example: “What a 
great try. You didn’t quite get it this time, 
but let’s try again” rather than: “That was 
awful. Don’t do it like that.” Remember to 
always encourage effort, not achievement. 

 DON’T JUDGE: As an after-school 
practitioner, you have your own history, 
beliefs and experiences. This can make you 
believe things about certain groups of 
people. It is important to be aware of what 
judgements you may carry about people 
– and that you don’t carry these 
judgements into your work. 

 LEARN CONFLICT RESOLUTION:  
As an after-school practitioner, you will  
be working with different types of 
personalities. Sometimes these 
personalities will clash and conflicts  
may arise. See page 78 for tips on how  
to handle anti-social behaviour,  
especially bullying, in your programme.

EXERCISE 3:
THINK BACK 
to when you 

were a learner…
Write down some of the 
feelings you had when you 
were the same age as your 
learners – and how you would 
have liked important adults in 
your life to help you deal  
with these feeling.
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1.2.5 responsible 
decision-making
is the ability to make choices that are honest and just 
– they do not break rules or the law; and they take into account 
all the options available to you. Responsible decision-making  
is also about being able to make realistic evaluations of your 
choices and actions, including the impact or consequences 
they will have – not just on yourself but also on others.

DOES THIS  
DESCRIBE YOU? strongly 

agree agree disagree
strongly 
disagree

POSITIVE CHOICES
I consider all my choices and if they are in line with my goals,  
values and wellbeing.

REALISTIC EVALUATION
I consider lots of different options – and their possible  
consequences – before I make my final decision.

WELLBEING OF OTHERS
In the decision-making process, I listen and try to find ways  
to support other people’s wellbeing.

AS AN AFTER-SCHOOL PRACTITIONER,  
RESPONSIBLE DECISION-MAKING IS IMPORTANT BECAUSE:
It shows your learners what honest and 
responsible behaviour looks like. 

Having responsible decision-making and 
problem-solving skills lets you come up 
with solutions that are good for you and 
your learners. 

Thinking about as many solutions as you 
can to a problem is sensible – if you simply 
choose the first solution that you think of, 
you may miss out on better alternatives.  
The same goes for getting different 
stakeholders involved in your decision-
making process. For example, involving 

learners in planning your weekly schedule,  
to ensure the activities are in line with their 
interests. 

Responsible decision-making means 
knowing when to seek outside help and 
keeping your professional boundaries  
(e.g. if a learner tells you they are being 
abused, you know to refer this to your 
principal or a social worker).

tick what describes you best...
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making good choices for the 
wellbeing of others
As a reward for 100% attendance at soccer 
practice, two of the Willows Primary 
coaches, Jacques and Sifiso, decided to 
take the under-12 team to a friendly match 
between Ghana and Bafana Bafana at 
Greenpoint stadium. It was a Friday night, 
so they had to get permission from a lot  
of people: the principal, who cleared it 
with the School Governing Body(SGB),  
the parents and their manager. They got  
a contribution from the SGB and some of 
the parents agreed to help with transport. 
They also got all the parents to sign 
indemnity forms for the learners to attend. 
It was a lot of work, but the coaches felt it 
was worth the effort and the learners  
were over the moon with excitement. 
Everything went smoothly; they made it to 
the stadium on time; they bought snacks; 
everyone blew vuvuzelas and cheered like 
crazy when Bafana won 2-1, scoring the 
second goal in the last minute of the game. 
As they stood up to leave, the coaches did 
a final headcount and realised there were 
only 13 learners. Someone was missing!

“Who’s missing?” asked Sifiso. 

“I don’t know!” exclaimed Jacques.  
“Who is not here guys?” 

The learners all looked around. 

“Odwa,” one of them replied. “Actually,  
I haven’t seen Odwa for ages.” 

It turned out that no-one had seen Odwa 
since half-time. The two coaches began 
to feel very worried because they knew 
they were responsible. 

“The transport is waiting man, we need  
to go,” said Jacques anxiously. 

“You go Jacques, and take all the kids.  
I’ll stay here and search for Odwa  
– he must be somewhere!” said Sifiso.  
“Oh no, but I don’t have airtime!” 

“You don’t have airtime bra?” replied 
Jacques. “That’s really stupid.” 

Sifiso looked ashamed. “I used it phoning 
my girlfriend at half-time… I didn’t think I 
would need it.” 

“Okay, well you go and take the kids to 
the car; I’ll stay here and find him,” said 
Jacques. “Wait in the car and I’ll call you 
when I get him. If you see him first, send 
me a Please Call Me.”  

Jacques waited while Sifiso led the group 
to the exit to find their lifts. The stadium 
started clearing out and finally Jacques 
spotted a lonely little figure at the barrier 
on the other side of the field. He ran 
down the steps and raced to where  
Odwa was standing. 

“Odwa, where were you? We nearly 
missed our transport!” 

Jacques called Sifiso. “I’ve got him. We 
are coming. Please ask the driver to wait.” 

“Sorry coach,” said Odwa as they ran to 
find the others. “I went to the toilet and 
got confused; I couldn’t remember where 
we were sitting.” 

“That’s okay, boetie, that must have been 
scary for you! But you know we would 
never leave without you. Do you 
remember my number? Next time call me 
or find someone to call me if you don’t 
have a phone, and I will come get you.”

Can you see how the two coaches 
worked together to make sure all the 
learners got home safely? When there 
was an emergency, they looked at all 
their options and chose the best one, 
keeping the learners’ wellbeing in mind 
all the time. Is there anything they could 
have done differently? What would you 
have done in this situation?
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EXERCISE 4:
STAR – Stop, Think, 

Act, Review
Try this four-step process 
when you have an important 
decision to make or a problem 
to solve. Teach it to your 
learners, too.

STOP: In order to solve 
problems, make plans or make 
a decision, you must stop long 
enough to think about what 
you’re about to do. 

THINK: Once you stop, you 
have the time to think so that 
you can make the best choice. 
Think about:  

What are my 
ALTERNATIVES or 
choices? 

What is the BEHAVIOUR 
that I will choose? 

What could the 
CONSEQUENCES of my 
actions be? 

ACT: Once you decide on 
your best choice, you must 
act upon it. Remember, you 
are making the choice. You 
are acting. You are responsible 
for what you do. To help you 
remember this, say I ACT 
(“I am choosing to...”).

REVIEW: After taking action, 
review what happens as  
a result. Ask yourself: “Did my 
action get me closer to or 
further from my goal?” or 
“How did my action get me 
closer to or further away  
from my goal?”.

WHAT CAN YOU DO TO 
IMPROVE YOUR RESPONSIBLE 
DECISION-MAKING: 

COME UP WITH ALTERNATIVES:
Before deciding between just one or two 
options that jump into your head, spend 
time thinking about other options. 

ASK QUESTIONS: This may mean asking
yourself or someone else. Get as much 
information as you can about the decision 
you have to make. For example: Who is 
going to benefit from you choosing one 
decision over another? 

KNOW WHAT YOUR GOALS ARE: When
you are more aware of what you want out 
of life, you are able to make better 
choices.

LEARN FROM BAD DECISIONS: We all
make bad choices. Write down any poor 
decisions you have made in the past and 
what you could have done differently. 

Remember: to avoid making decisions when
you feel very angry, upset or overwhelmed  
– rather wait until you have calmed down!
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looking after 
yourself

1.3

Working with learners, you are doing some of the most important work 
in the world: shaping the lives of children and young people.  

But sometimes your work may feel challenging or overwhelming. 
Finding positive ways to cope is important not only for your own wellbeing 

– but also for the social and emotional wellbeing of your learners.

Take a look at these coping strategies. Can you think of others?

Why not do some 
exercise?

ABILITY TO DEAL WITH 
FEELINGS

   Think through your feelings 
and how they affect how you 
think and feel about yourself. 
If it helps, try writing them down on 
paper or just sit quietly and notice 
what you are feeling and where in 
your body you are feeling it. 
Research shows that just naming 
what we are feeling, even just to 
ourselves, can immediately make  
us feel better.7

    Find ways to relax your body 
and your mind, such as physical 
activity or breathing exercises  
(look at the ‘Resources’ section on 
page 107 for some ideas).
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A STRONG SUPPORT 
NETWORK

   Friends and family who care 
about your wellbeing.  
These are people who take your 
experience of feeling overwhelmed 
seriously and don’t just tell you, 
“that's life". These are people who 
try to help you find solutions that 
will help you cope.

ABILITY TO BOOST  
YOUR MOOD

    Showing gratitude improves 
wellbeing. Even if it feels like you 
have nothing to be grateful for, 
simply looking for something can 
make you feel happier! Think about 
things you are thankful for in your 
life, no matter how small. Write a 
letter of thanks to someone who 
has done something for you and 
read it or send it to them.

    Hug people. Human contact can 
boost your mood and happiness.

A SENSE OF CONTROL

   Do you have control over the 
situation?

    If you do, ask yourself what you 
can do to solve the problem or 
challenge. Have you tried everything? 
Sometimes it helps to write things 
down or make a list of possible 
solutions.

    If you don’t have control, ask 
yourself if this situation or challenge 
is actually your business at all. Is it your 
responsibility to solve? If it is not your 
responsibility then make sure you tell 
whoever is responsible and then you 
can let it go. 

    Make sure you aren’t making 
things worse for yourself by making 
a drama about a situation that you 
have no control over and cannot solve. 
Sometimes we waste a lot of energy 
worrying and stressing over things that 
we have no control over – things like 
the weather!

    If you feel like you don’t have 
any control and cannot find help,  
try to remind yourself that this 
situation will eventually pass  
– and you will survive it. Overthinking 
things can promote negative feelings.  
Find something to distract you and 
calm you down in the meantime,  
like listening to music or reading a book.
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taking on more than you  
can handle   
Unathi started the year off well as an 
after-school practitioner. She was so 
excited about the opportunity that she 
gave it her all, often staying later than the 
other practitioners to help the learners 
who didn’t want to go home. Then one 
Friday her sister Fika came to see her. 

“I have to ask you a favour, Unathi,” she 
said. “Please can I leave my baby with 
you, just for the weekend? I want to go to 
George with my boyfriend for his sister’s 
wedding. Do you mind?” 

Unathi sighed. She knew her sister was a 
real party animal. 

“As long as you are back by Sunday 
night,” said Unathi. “I’m tutoring now and 
have to leave by 7am on Monday morning 
to catch my train.” 

“I promise sisi… I’ll be back on Sunday 
afternoon,” she said, placing the baby in 
Unathi’s arms. 

Unathi had a terrible weekend. The baby 
got sick and she was so worried that she 
took her to the clinic to get medicine. 
There weren’t enough nappies or formula 
so Unathi had to use half of her transport 
money to buy more. By Sunday evening, 
there was no sign of Fika and she wasn’t 
picking up her phone. 

Unathi called her manager, who said it 
would be okay if she arrived a little later 
than usual. On Sunday night, Unathi got 
almost no sleep. She was angry with Fika; 
worried about the baby, who was still 

sniffing and snuffling; and even more 
worried about what would happen if her 
sister didn’t come back home. 

On Monday, when there was still no sign 
of Fika, Unathi went to her neighbour for 
help. The neighbour agreed to take the 
baby for the afternoon, but Unathi had to 
give her R25. At this rate, she would have 
no more money left to travel for the rest 
of the month. At school, she felt anxious 
and overwhelmed. 

“What’s wrong, Miss?” asked one of the 
learners. “You don’t look like your usual 
happy self today.” Unathi didn’t stay late 
that day. Instead, she rushed home, where 
there was still no sign of Fika and the 
baby was even more unwell. Unathi broke 
down. The neighbour called Unathi’s aunt, 
who came over right away. She calmed 
Unathi down and took the baby back to 
her place. Fika arrived home later that 
night, but Unathi was so angry she could 
hardly look at her. 

“The baby is at Auntie,” she said. “Oh, and 
you owe me R175 for nappies, formula, 
the clinic and babysitting. No more 
favours for you!” 

Fika looked sheepish and paid up.  
“Sorry sisi, I really am.”

What do you think of this story?  
What could Unathi have done 
differently? What would you have 
done in this situation? Can you see 
how easy it is to take on too much and  
become overwhelmed?
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WHAT IS BURNOUT? 
It is normal to feel overwhelmed 
now and then. But if you feel like 
every day is a bad day and no 
longer find happiness or interest 
in your work; if you feel too tired 
to carry out everyday tasks, like 
cooking and cleaning; or if it 
becomes difficult to focus or 
concentrate on anything, you 
could be suffering from burnout.

WHAT CAN YOU DO TO PREVENT 
OR DEAL WITH BURNOUT?
Look after yourself: Get enough 
sleep, eat healthily, exercise and take up 
activities such as journalling or relaxation 
techniques (see page 107).

Take control: Think of places,  
situations and people that make you feel 
good. Remind yourself of your goals  
and values. Focus on why your work is 
important to you. 

Reach out: If you feel you have reached 
the point of burnout, take it seriously! Let 
colleagues, family, friends and your 
principal know how you are feeling and get 
professional help.
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takeaway points

notesScratch, scribble, doodle, learn

1 
Being aware of 
your feelings 
(self-awareness) 
can help you see 
how they impact 
your life, work as 
well as those 
around you – 
including learners.

2 
Self-management 
builds on your 
self-awareness 
and is the ability 
to control your 
feelings so that 
they don't control 
you. It helps you 
to set and achieve 
your goals.

3
Your ability to build 
connections and 
communicate well 
with learners 
(relationship skills) 
can help you to 
resolve conflict, 
inspire them to work 
together and perform 
at their best.

4
Putting 
yourself in 
learners’ shoes 
can help you 
empathise with 
them so that 
you can 
respond to 
their needs. 

5
Being a 
responsible 
decision-maker 
means you not 
only look at all 
the options 
available to you, 
you also 
consider how 
your decisions 
will affect others.

6
It is important to look 
after yourself as an 
after-school 
practitioner. A strong 
support network, 
thinking through your 
feelings and finding 
ways to relax your 
body and mind, such 
as physical activity or 
breathing exercises, 
can help you cope. 

7
Remember to 
reach out to 
colleagues, 
family and 
friends or get 
professional 
help if you feel 
you have 
reached the 
point of 
burnout.
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to control your 
feelings so that 
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you. It helps you 
to set and achieve 
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3
Your ability to build 
connections and 
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can help you to 
resolve conflict, 
inspire them to work 
together and perform 
at their best.

4
Putting 
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can help you 
empathise with 
them so that 
you can 
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Being a 
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means you not 
only look at all 
the options 
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you also 
consider how 
your decisions 
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6
It is important to look 
after yourself as an 
after-school 
practitioner. A strong 
support network, 
thinking through your 
feelings and finding 
ways to relax your 
body and mind, such 
as physical activity or 
breathing exercises, 
can help you cope. 

7
Remember to 
reach out to 
colleagues, 
family and 
friends or get 
professional 
help if you feel 
you have 
reached the 
point of 
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LEARNER

In this section we start by looking at the qualities of a
healthy and happy learner. We then unpack the developmental 
stages of learners between the ages of 9 and 16, and provide 
guidance on how to work with learners by age group.  
We then look at how you can structure your programme in  
a way that promotes the development of social and emotional 
skills in your learners. Finally, we look at what you can do  
if or when learners feel overwhelmed or start to act out so that 
you can keep your group safe and follow the correct procedures.
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LEARNER
In this section we turn to the most important stakeholder of your  

after-school programme: the learner. As you have seen, after-school 
programmes not only help to keep learners safe, they can provide 
learners with opportunities to develop social and emotional skills  

for their lifelong development. But for learners to really thrive,  
it is important that they have a solid foundation for their wellbeing. 

LEARNING OUTCOMES 
By the end of this section, 

you should be able to:

IDENTIFY
THE QUALITIES OF 

A HAPPY AND 
HEALTHY
LEARNER

STRUCTURE
YOUR AFTER-SCHOOL 

PROGRAMME IN A WAY 
THAT PROMOTES

SOCIAL AND 
EMOTIONAL SKILLS  

IN LEARNERS

HANDLE 
SITUATIONS WHERE  
LEARNERS ‘ACT OUT’

AND ARE IN NEED  
OF HELP

WORK
WITH LEARNERS  

OF DIFFERENT AGE 
GROUPS BASED  

ON THEIR 
DEVELOPMENTAL 

STAGES

RECOGNISE
SIGNS OF BULLYING  
AND KNOW WHAT 
TO DO IF THERE IS 

BULLYING
IN YOUR PROGRAMME
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In this handbook we focus on social and emotional wellbeing, but it is 
important to make sure that your learners are also healthy and strong. 

Remember: to help learners grow and develop, you need to build a foundation first.  
All learners need the basics: healthy food, good sleep, enough exercise, and of course,  
lots of care and support. It’s difficult for children to learn and develop without this solid base. 
While it is not up to you to make sure this foundation is in place – this is the responsibility of 
the learner’s primary caregiver – it is important to be aware of all areas of their development.

the qualities of
A HEALTHY AND HAPPY LEARNER

2.1



46

2

FROM SURVIVING TO THRIVING

THE BASIC BUILDING BLOCKS OF
A HEALTHY AND HAPPY LEARNER
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HEALTH AND 
PHYSICAL 

DEVELOPMENT
To grow and develop well, learners 

need to eat enough nutritious 
foods and be physically active 

every day. Physical development is 
the ability to use your muscles and 
body parts for particular skills. It is 
how learners develop their balance, 
coordination and physical strength.

To see if a learner’s health and physical 
development are on track, ask yourself:

Is the learner eating right? (see box on healthy 
eating below)

Does the learner drink enough water (i.e. at least  
4 glasses a day and after physical activity)?

Is the learner getting enough rest?

Does the learner have good hearing and vision?

Is the learner getting enough regular  
physical exercise?

Is the learner developing both gross motor skills 
(e.g. running, striking a ball, balancing on a beam) 
and fine motor skills (e.g. cutting paper, writing 
and tying shoelaces)?

Is the learner safe from physical harm or injury?

Is the learner free from emotional abuse  
(e.g. is not ignored, teased, humiliated or 
embarrassed [called names or put down],  
blamed for everything or threatened by others?)

COGNITIVE  
DEVELOPMENT

Cognitive development is a 
learner’s ability to think, explore, 

solve problems and learn. It allows 
them to concentrate and  
process information from  
the world around them.

To see if a learner’s cognitive development 
is on track, ask yourself:

Is the learner going to school and keeping up  
with the other learners?

Does the learner have access to activities that 
stimulate curiosity and thinking, such as puzzles 
and games like chess?

Can and does the learner read?

Does the learner have a good memory?

HEALTHY EATING IN LEARNERS
It is important that learners eat different foods 
from each of these 5 food groups every day:

   Plenty of vegetables of different types and 
colours, as well as beans/legumes.

   Fruit.
   Grain foods and mostly wholegrain whenever 

possible, such as rice, brown bread, cereal,  
oats, barley.

   Lean meats, chicken, fish, eggs, nuts and seeds.
   Dairy – milk, yoghurt and cheese.

It is important they do not eat a lot of:
   Foods high in saturated fat like cakes, biscuits, 

pies, pizzas, fried food and chips.
   Foods and drinks with a lot of sugar such as 

sweets, chocolates, fizzy drinks, fruit drinks 
and sports drinks.
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SPIRITUAL 
DEVELOPMENT

Spiritual development relates to  
a learner’s beliefs about what is 
good and meaningful about life  

– not necessarily to a  
specific religion. 

To see if a learner’s spiritual development 
are on track, ask yourself:

Does the learner show a sense of purpose and 
direction in life?

Does the learner show a sense of belonging to a 
particular spiritual identity, belief or value system? 
Does this help the learner to feel more confident 
and optimistic about the future? 

Does the learner know the difference between 
wrong and right? Does the learner make good 
choices even if these choices are difficult to make?

Does the learner show respect and care for others?

EMOTIONAL 
DEVELOPMENT

Emotional development involves 
learning about feelings, 

understanding how and why 
they happen, as well as being able 
to recognise and understand the 

feelings of others. 

To see if a learner’s emotional development 
are on track, ask yourself:

Can the learner identify different feelings,  
thoughts and behaviours?

Is the learner able to say why he or she is 
experiencing these feelings, thoughts and 
behaviours?

Does the learner show concern and compassion for 
others when they are hurt or upset? 

Is the learner able to relate to or understand the 
feelings of other people?

Is the learner able to manage feelings by responding 
instead of reacting to difficult thoughts and 
challenges?

Does the learner have someone they can turn to, 
trust and rely on when they feel anxious, angry  
or upset?

SOCIAL 
DEVELOPMENT

Social development relates to a 
learner’s interactions with others. 

It involves learning the values, 
knowledge and skills that 

enable learners to engage and 
connect with others. 

To see if a learner’s social development  
is on track, ask yourself:

Does the learner have friends?

Is the learner able to play and work cooperatively 
with other children?

Is the learner able to meet new people and 
socialise with them?

Is the learner included in group activities?

Is the learner’s social behaviour appropriate  
and desirable (e.g. the learner doesn’t tease or 
bully others)?

Is the learner able to recognise if or when they 
behave badly and respond positively to correction?
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WORKING WITH LEARNERS

by age group2.2
As an after-school practitioner, you 
will be looking after learners of various 
ages – and so their needs and interests 
will be different. 
The following will guide you on how to interact  
and respond to learners by age group so you can 
provide them with the best environments and 
opportunities in which to grow their social and 
emotional skills for their wellbeing.

The developmental stages of learners: 

Remember: learners all have different personalities, 
opportunities and experiences. So, just like all other 
areas of learning, learners will develop their social 
and emotional skills at different rates. They will also 
need to keep developing these skills over time.

6-9 year olds 10-12 years olds 13+ years olds

SOCIAL AND  
EMOTIONAL 
CHARACTERISTICS  
OF THIS  
AGE GROUP

Learners begin to compare themselves to their 
friends and peers.

If learners are encouraged to do things on their 
own, they begin to feel confident in their ability to 

achieve goals. 

Failure to achieve a task may make them feel 
inferior, unhappy and cause them to doubt 

themselves.

Learners become more aware of themselves as 
individuals. During this stage, they will search for 
an identity or sense of self by exploring personal 

values, beliefs and goals.

They become proud and value their achievements.

They begin to develop more complex skills to 
solve more complex problems.

Peer groups become important.

Learners become more independent.

They start to look at the future in terms of career, 
relationships, families, housing, etc. 

They re-examine their identity and try to find out 
exactly who they are.

They want to belong to a group/society and fit in.

They become strongly attached to a particular 
peer group.

HOW ADULTS  
CAN SUPPORT  
THIS AGE GROUP

Make sure that learners do not feel inferior to their 
peers. You can do this by pointing out their 

strengths and asking them what they feel good at.

Encourage learners to keep trying and praise  
their efforts.

Help them to consider other ways of achieving what 
they want.

Encourage lots of play.

Give learners opportunities to ‘find themselves’.  
Get them to think about their own strengths and 
weaknesses and create opportunities for them to 
share events and experiences from their lives so 

they can develop their own voices and 
perspectives.

Praise learners for their efforts and achievements.

Encourage and show interest in what your 
learners are doing.

Pay attention to what your learners are interested 
in and support them where possible. Helping 
learners find their own personal reasons for 

working hard, whether it is because they want to 
finish school or just love a particular subject, is one 

of the most powerful gifts you can give them.

Have open communication with your learners 
about their goals, aspirations and who they feel 
they are and who they want to be. Encourage 

them to journal or self-reflect about their goals 
and aspirations (see page 108). 
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Get them to think about their own strengths and 
weaknesses and create opportunities for them to 
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learners are doing.

Pay attention to what your learners are interested 
in and support them where possible. Helping 
learners find their own personal reasons for 

working hard, whether it is because they want to 
finish school or just love a particular subject, is one 
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about their goals, aspirations and who they feel 
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and aspirations (see page 108). 
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structuring your
PROGRAMME 

Remember: for children and young people to learn well,  
they need to feel safe. 

Structure and routine help learners to know what is expected of them so they can follow 
through with activities. They also help you get the most out of your time with learners.  
Rather than making up things as you go, a schedule or timetable can help you prepare ahead 
of time and help you plan how to address and integrate the five key social and emotional skills 
into your activities i.e. self-awareness, self-management, social awareness, relationship skills 
and responsible decision-making.

2.3

structure and routine 
Deslyn and Mpumi ran an afternoon 
reading club at Mitchell Heights.  
Deslyn had the Grade 2s and Mpumi  
the Grade 3s. The principal complained 
that the noise coming from Deslyn’s 
group bothered the teachers in the 
computer lab. She couldn’t understand 
it because Mpumi’s class was right next 
door – and there were no complaints 
about her group. Deslyn loved her 
learners and tried her best, but she 
could never get them to keep quiet or 
focus on one activity for very long. So 
one day, she asked if she could sit in on 
Mpumi’s class. She noticed that it was 
organised and the learners knew exactly 
what to do. They started off by fetching 
their cushions from the back of the 
classroom, sat in a big circle, sang a 
song and then shared how each of them 

were feeling that day using a word or  
an action. Then they split into pairs and 
read to each other while Mpumi helped 
them with difficult words. This was 
followed by a spelling bee and the 
winner got to take home the spelling 
bee trophy. After the spelling bee, the 
learners had a healthy snack, played 
some counting games and before they 
knew it, it was time to go home.  
Deslyn couldn’t believe how much fun 
the learners had – without shouting or 
mess! She asked Mpumi how she did it. 
Mpumi said it was because the learners 
had a timetable – they all knew what to 
do. Deslyn went home thinking about 
what she had seen. She decided to 
spend some time drawing up a proper 
timetable so her own group could be 
calm, organised and have fun, too.
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2.3.1 ice-breakers:
INTRODUCING YOUR SESSIONS

Always try and build warm-up time into your schedule  
to start your sessions. 

Warm-up activities or ice-breakers help to get learners’ attention, create a sense of 
connection among the group and can set the tone for the day. These should be no more  
than five- to 15-minutes long. Ice-breakers can also help to focus the learners on the social 
and emotional skills you may be exploring in a session. For example, an ice-breaker  
you could use related to social awareness is ‘Find someone who…’. It works like this:  
once your group of learners is all together, give them the instruction ‘Find someone who…’ 
followed by the questions below to help them see with whom they share things in common.  
You can also make up questions of your own.

FIND SOMEONE WHO…
   Had the same breakfast as you.

   Has the same shoe size  
(or has the same size hand).

   Has the same favourite season.

   Was born in the same city/hospital/
province.

   Has the same number of siblings as you.

   Speaks the same number of languages  
as you.

Try this: If you feel your learners are 
beginning to get tired or lose interest in  

your sessions, you can use ice-breakers in the 
middle of the session to boost their energy 

and/or at the end of each session to finish off  
the session on a high note. These are also 

known as energisers.

5-15
MIN

For more ice-breakers as well as wind-down activities, go to the ‘Resource’ section  
at the end of this handbook on page 110.
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starting off with a bang
Aimee-Lee and Fernando each ran a 
homework support class for learners  
at Leiden High School in Delft.  
Aimee-Lee’s class was quiet and serious,  
while Fernando’s group was always 
laughing, shouting and singing. 
 After a few months, learners began 
dropping out of Aimee-Lee’s class.  
She was desperate to find out why.

“Is it because you feel like the class is 
not helping you?” she asked one of  
the learners. 

“No Miss,” replied the learner shyly. 
“Sometimes the class can be... um…  
a little boring.” 

“Well, we aren’t here for fun,” snapped 
Aimee-Lee. “We are here to learn!” 

“Ja, Miss, we know. We don’t mean to 
offend… It just feels more like school, 
you know,” said the learner.  
“But Mr Fernando’s classes, Miss…  
Now they’re lots of fun!” 

Aimee-Lee felt even more irritated. 
Fernando had been boasting about his 
great attendance record, but until now, 
she had refused to ask him how he did 
it. That day, on the way home, she 
decided to let go of her pride. 

“So, tell me your secret, Nando,”  
she said to her colleague. “Why are your 
classes so popular?” 

“Hey, I wondered if you’d ever ask me, 
Aimee-Lee,” he answered. “I know you 
are a much better tutor than me, but I do 
have a secret ingredient. Let’s join our 
classes tomorrow and I’ll show you.”

The next day they put the two classes 
together. Fernando sat at the back of the 
class with Aimee-Lee. “Just watch!” he said.

“You guys know what to do, don’t you?” 
he then said to his group of learners.

 “Yes, Mr Nando!” they shouted. 

Soon the whole group was laughing 
hysterically, tying themselves into some 
kind of human knot. After a few minutes, 
Fernando blew a whistle. “That’s it,”  
he shouted. “Get into your groups.  
We have a treat today, Miss Aimee-Lee is 
going to run our reading session.” 

The class was a great success!  
Everyone was focussed and worked  
well in their groups. 

“Maybe we could join our classes 
together and work as a team more often, 
Nando?” suggested Aimee-Lee shyly. 

“Great idea,” Fernando said. “I’ll do the 
ice-breakers and you can do all the hard 
word,” he joked.

Can you see how a mix of fun and 
serious work can help to motivate a 
group while keeping them focussed? 
Have you ever experienced a long, 
boring lesson? Would an ice-breaker 
have helped? What else could you do 
to liven up a session?
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reflection and feedback:
REVIEWING EACH SESSION
Just as it is important to start every session with an ice-breaker, 
it is important to take 15 minutes at the end of each session to 
talk about what went well – or not so well – to reinforce key 
learnings and skills developed in the session.

Not only is it important to do this with your learners, it is also 
important to do some self-reflection at the end of each session. 
Social and emotional skills are learnt through the activities you  
do – this may happen during your sessions and through your 
everyday interactions with learners. These moments are sometimes 
referred to as ‘teachable moments’. Reflection and feedback help 
learners to ‘see’ the skills they are gaining or areas they still need 
to work on when it comes to their social and emotional wellbeing. 

2.3.2

Learning from mistakes
Good after-school practitioners 
know that learners can learn just 
as much from their mistakes and 
negative experiences as they can 
from successes and positive 
experiences – that is why they also 
review with learners things that 
don’t go to plan during a session.
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Why is reflection important?
Reflection gives learners a chance to think 
about what they have learned from the 
session, as well as for you to see what 
learners are taking away with them.  
It allows you to help learners generalise or 
transfer what they have learned in the 
programme to everyday life. For example:  
if learners reflect on being helpful or kind 
toward fellow learners in the session,  
or having someone be helpful or kind to 
them, you could ask them to reflect on 
ways they could be more helpful and kind 
at home, school or in the community.

Other questions you can use to guide learners’ reflections:
   Get learners to complete the sentence: “Today I am proud that…” or “Today I discovered that…”.

   What did you learn about today that you really enjoyed? Was there a special moment that stood out 
for you? Does this give you an idea of whether you would like more of this in  
your life? Why? Is this something you would like to pass on to other people too?

   Who or what has made a difference for you today? Why?

How do I get learners to reflect?
   Start by asking learners to think about 

the question, “What did you learn from 
today’s session/activity?” You can do 
this with the whole group, by breaking 
learners up into smaller groups or 
getting them to write down their 
answers. 

   Once you have received their answers 
make sure you highlight and repeat the 
ones that show they have learned 
what you were trying to teach them. 

   Also mention any new information 
that they have discovered.

   Then, if they have left out any 
important points, you can remind them 
of those as well.

   It is good to summarise at the end of 
the reflection by saying something like: 
“Okay, so today we have learned…”.

reflection



57

TH
E LEA

R
N

ER
A HANDBOOK FOR NURTURING LEARNERS' SOCIAL AND EMOTIONAL WELLBEING IN AFTER-SCHOOL PROGRAMME

ending every session on  
a high note 
The learners in Lungisa’s homework 
group at Oval North High School always 
seemed to leave the programme with 
smiles on their faces and a spring in 
their step. Monique, a learner in one of 
the other practitioners’ groups wanted 
to know what made them so happy, so 
she decided to ask one of her friends in 
Lungisa’s group.

“Hey, Jordan, why do you always go 
home looking so pleased with yourself 
at the end of the day,” she asked as  
they walked home.

“Every term Lungisa always finds a new 
way for us to finish our sessions,” 
answered Jordan. “It’s great!”

Monique was curious. “Like what?”

“Last term we had to write down 
something we learned in the session on 
a piece of scrap paper and scrunch it up 
into a ball. When Lungisa blew a whistle, 
we had to throw the paper ‘balls’ in the 
air, and then pick up and read out what 
was written in a paper ball closest to 
us,” shared Jordan.

He added: “Before that, we had to  
write down what we learned in the form 
of our favourite songs. And if we sang 
or rapped the songs to the others, 
Lungisa would do our share of packing 
up in the next session.”

“Ah, so that was what all the noise was 
about in the beginning of the year,” 
laughed Monique. “What are you doing 
now to end your sessions?”

“This term Lungisa has asked us to write 
down what we have learned, and any 
questions we still have on a blank card. 
Before we leave for the day, we get to 
put the cards in different shoeboxes so 
Lungisa can see who needs or wants 
more help with what.”

“So why did you look so happy today 
when you left the classroom?”  
asked Monique.

“Well, I’ve been trying to get this  
Maths problem right for so long and 
today I finally cracked it with Lungisa, 
so I got to put my card in the ‘I Got It’ 
shoebox – not the ‘I Need More Practice’ 
or ‘I Need Some Help’ shoebox like the 
last two weeks,” said Jordan proudly.

Can you see how spending a few 
minutes at the end of each day can 
create a lasting impression on your 
learners, and help them to reflect on 
new information or experiences they 
have picked up in the session?  
Can you see how closing each session 
with a reflection exercise can help you 
check learners’ understanding so you 
see where they may need more support 
and you can better structure your 
programme to meet their needs?
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Why is feedback important?
Feedback is an essential part of 
learning. In fact, providing feedback is 
one of the most important things you 
can do to help your learners grow  
and learn. If given correctly, feedback 
can help learners make changes for the 
better by giving them a clear sense of 
where they are at and what they have to 
do to improve.

Right way to give feedback Wrong way to give feedback

At the playground, you grabbed the 
jumping rope from Bonnie. I could see she 
was angry and walked away. That left you 

without a friend to play with.

One day you’re going to learn  
to share!

I noticed you put the tennis balls away 
yesterday afternoon – I didn’t have to stay 
late and pack them away when everybody 

left at the end of the session. Thanks!

It’s about time you put the tennis balls 
where they’re supposed to be!

How do I give effective feedback?
The feedback you give should be as specific, 
timely and detailed as possible. This means:

  Keep it clear and provide learners with an 
explanation of what they are doing correctly 
AND incorrectly. Remember to:

	   DESCRIBE the situation
	   DESCRIBE the behaviour
	   STATE the effect.
 For example: “Thank you for packing up all 

the pencils without being asked – it made   
cleaning-up time go so much faster than last 
term,” rather than just saying: “Great job.” 

   Feedback should be given as soon as 
possible after the event so that learners can 
remember what they have learnt. If you wait 
too long, the moment can be lost and 
learners may struggle to connect the 
feedback with the learning experience or 
action you are giving feedback about.

   Feedback should be positive. Studies show 
that when feedback is mostly negative, it 
can discourage learner effort and 
achievement. The more attention learners 
get for the things they do well, the more 
likely they are to want to repeat that 
behaviour. 

feedback



59

TH
E LEA

R
N

ER
A HANDBOOK FOR NURTURING LEARNERS' SOCIAL AND EMOTIONAL WELLBEING IN AFTER-SCHOOL PROGRAMME

encouraging learners 
through positive feedback
Mario was one of KwaFaku Primary’s 
most popular after-school practitioners. 
One day Thembani, another practitioner 
in the programme, popped into his 
classroom to borrow some crayons.  
He noticed that Mario was taking time 
to speak to each of the learners at a 
table at the back of the classroom.

“What was that all about, my man?”  
he asked Mario later that day as they 
walked home.

“I set up a one-on-one catch-up time 
with the learners at the end of last term; 
they liked it so much, they asked me to 
bring it back. Now I do it every week for 
about ten minutes with each learner,”  
he explained.

“Wow, how do you manage that?” asked 
Thembani. “I always tell the kids they’re 
doing a great job, but that takes me a 
few seconds.”

“Well, I take some time each session to 
notice the effort the kids are putting into 
their tasks. And then we talk about that – 
what they are doing right, what they are 
doing wrong and how they can improve…”

“Sjoe, that sounds like a lot of work,” 
sighed Thembani.

“Not really. Take Sara,” said Mario.  
“She always used to be late, but started 
to arrive on time this term. So in our 
one-on-one feedback session I thanked 
her for being on time and told her how 
much work I noticed she was getting 
through now that she is on time.  
Since then she doesn’t just arrive on time 
– she’s always 10 minutes early!”

“Ok that doesn’t sound too difficult,” 
said Thembani.

“I also get the learners to tell me where 
they think they are going right or 
wrong, and how they think they can 
improve,” added Mario. “It really helps 
to get them to stick to their goals when 
they give their own feedback!”

Can you see how Mario gives the 
learners feedback on things they can 
change rather than things they cannot? 
Can you see how he encourages them 
to give their own feedback so they can 
take ownership of their development? 
Do you see how he praises their effort, 
and not just their achievements?  
Can you think of a time when you 
received feedback that helped you  
to grow? 
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Questions you can use to guide your own reflection:
   What worked well today? 
   What did not work so well today? Why?
   What could I have improved on?
   Were my instructions always clear?  

Was the goal of the activity always clear?
   Did I have enough time to finish all of the 

activities to make the session a success?

   Are there any new ideas I could 
introduce to improve on an activity  
next time? 

   Did I notice any feelings that affected 
how I engaged with learners? If so,  
did I manage them appropriately?

   Did the learners have fun?

   Did I have fun?

taking stock of your own 
performance
The principal at Masiphumelele  
Primary School often had to speak  
to Sisanda, one of the after-school 
literacy tutors, about the noise coming 
out of her classroom and the mess she 
left behind at the end of every session. 
Sisanda was always apologetic, but even 
after few weeks, nothing had changed. 
Finally, the principal gave up trying to 
speak with her and went directly to her 
manager. The manager called in Sisanda 
to find out what was happening.  
Sisanda seemed shocked and surprised 
when her manager told her about the 
principal’s complaints. 

“I’m confused,” said her manager.  
“The principal told me she has spoken 
to you on a number of occasions,  
so how can this be a surprise?” 

Sisanda thought for a while, but said 
nothing. 

“Well? Do you have anything to say?” 
asked her manager, who was starting  
to get irritated. 

“Yo!” Sisanda muttered. “Maybe she did 
say something once or twice, now that  
I think of it.” 

The manager had to try very hard to 
keep calm. “But why didn’t you try to 
change anything, Sisanda? Every day 
your learners disrupt everyone and the 
classroom is a mess. We really can’t 
afford to annoy the principal otherwise 
she won’t want us in her school anymore! 
Now I want you to go away and make a 
list of what you can do to improve the 
situation and have it on my desk in the 
morning. If this carries on, I’ll have to give 
you a warning.”

What do you think of Sisanda’s ability to 
self-reflect? What impact could her lack 
of self-reflection have on her future,  
her learners and the future of the 
programme? Do you see how important  
it is to think about what you are getting 
right, but also what you are getting wrong 
so you make changes if needs be? What 
would you do next if you were Sisanda?

C
A

S
E

 S
T

U
D

Y 

self-reflection

Finally, as an after-school practitioner, it is important to ask YOURSELF some questions  
at the end of each session. Your own habits of self-reflection are an important part of 
becoming a more self-aware and effective after-school practitioner.
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AFTER-SCHOOL PRACTITIONER, 2017

 “SOME LEARNERS HAVE BEHAVIOUR 
PROBLEMS AND NOW I HAVE A BETTER 

UNDERSTANDING OF HOW TO DEAL WITH 
AND APPROACH THEM… 

BEFORE THIS TRAINING, 
I WOULD JUST THINK 

HE OR SHE WAS NAUGHTY 
BUT NOW I MAKE TIME 

TO ASK THEM 

WHY THEY ARE  
ACTING LIKE THAT.”
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We have discussed how learners can develop social and emotional skills 
from the way you interact with them, as well as from the behaviours you 
model. But social and emotional skills can also be ‘taught’ through your 

programme activities. 

This does NOT mean social and emotional skills should 
just be stuck at the end of your programme or seen  
as a separate ‘lesson’ or list of things to do/know.  
Rather, you will need to find opportunities to teach 
these skills every time you engage with your learners 
 – from the moment they step into your session to the 
time they say goodbye at the end of the day. You also 
will need to give them a chance to practice and grow 
these skills, using ‘teachable moments’ as well as other 
strategies to help them see their social and emotional 
skills in action!

BRINGING SOCIAL AND EMOTIONAL  
SKILLS DEVELOPMENT INTO

your programme:
2.4

Remember this? You've seen it before  
on page 12

SE
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What is a  
‘teachable moment’?
A ‘teachable moment’ is any 
moment when you see an 
opportunity to introduce or 
explore social and emotional skills 
in your session. Sometimes these 
moments can be planned; other 
times they will happen naturally in 
the interactions between learners. 
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2.4.1 self-awareness
Remember, self-awareness is knowing what you are feeling 
– and how this impacts your work, life and relationships with 
others. It is having a realistic picture of your strengths and 
limitations so you are able to feel confident and have a sense 
of self-worth.

WHAT DOES  
SELF-AWARENESS LOOK 
LIKE IN LEARNERS?
If learners have benefited from your 
social and emotional support, they 
should: 

   Be able to recognise and name their 
feelings – and be able to express to 
other people what and how they are 
feeling. Feelings are often produced 
by situations. The learner should be 
able to understand this link. 

   Have a better sense of how they 
wish to be in the world. Developing a 
personal identity can help learners 
feel more sure about themselves and 
what they want to be or do in life 
– which can be a protective factor 
against challenges or setbacks. 

   Have a clear sense of their own skills 
and talents – and how they can use 
these to realise their potential.

WHY IS SELF-AWARENESS 
IMPORTANT FOR LEARNERS’ 
WELLBEING?

   Learners are not always taught to 
understand and identify who they are 
and what they are thinking or feeling so 
they spend a lot of time unaware of 
themselves. Being able to recognise how 
they are feeling allows learners to learn 
more about themselves and understand 
how they respond to different situations.

   They also learn that their feelings don’t 
always last and while they might say, for 
example, “I am always sad,” they can 
start to notice times when they are  
NOT sad, such as when they play or sing. 
They can then have more control of their 
feelings by choosing to do more of the 
activities that make them feel good.

   Learning more about themselves makes 
learners more confident in the world.  
They are more likely to ask questions in 
class, relate well to teachers and 
classmates, and stand up for themselves. 

   Recognising their strengths can boost 
learners’ self-esteem – by seeing they 
are good at something, learners are 
more likely to believe they have 
something to contribute to the world, 
which is essential for their wellbeing.
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PRACTICAL WAYS TO DEVELOP  
LEARNERS’ SELF-AWARENESS SKILLS 
DURING AND THROUGH  
YOUR ACTIVITIES:

I already 
do this 

I sometimes 
do this

I don’t do 
this yet

Start every session with an ice-breaker. Look at the ‘Resource’ section for 
ice-breakers and activities related to self-awareness.

Encourage learners to name and describe their feelings. For example: 
“Hey, you sound really annoyed about that. Do you want to talk about it?” 
or “How does that make you feel?”.  
You can also get them to write down or draw strong feelings they may 
experience.  

Focus on strengths. Instead of pointing our what learners are doing wrong, 
pay attention to what they do well and enjoy. Make sure they have 
opportunities to develop these strengths. 

Encourage positive self-talk. Self-talk is the ‘talk’ that goes on inside your 
head. Teach learners to ‘talk to themselves’ in a positive way. Point out 
when you hear negative talk or self-pity. For example: “It’s OK we lost 
today. We all tried our best – you can’t win them all” NOT “We were terrible 
today. We are never going to win.”

Achievement lists. Challenge learners to keep track of all of the things 
they feel proud of on an achievement list and get them to add to the list 
throughout the year. It can be anything from helping a fellow learner, 
arriving on time to passing a test.

Remember to give learners time to reflect on the day’s activities and learnings  
– and give them feedback at the end of every session. 

naming feelings to build  
self-awareness
In the life skills club, after-school 
practitioner Zanele worked with a group 
of 12 learners aged nine to eleven.  
She got them to form a circle and, 
standing in the middle, she threw a 
tennis ball to one learner at a time 
asking each of them to name as many 
feelings as they can. The main feelings 
the learners named were happy, hopeful, 
hopeless, sad, angry and scared.  
She then asked them to link any feeling 

they wanted with a situation.  
For example: “I feel happy when I see 
my brother,” or “I feel scared when I am 
alone in the street.” This activity was 
followed by a discussion in the group 
about what to do what to do when the 
learners have strong feelings.

See the ‘Resource’ section on page 106 
for more activities and games to try in 
your programme.
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Over time through your activities, learners should be able to:

RECOGNISE, 
NAME AND 
EXPRESS  
FEELINGS

MAKE A LINK 
BETWEEN 

FEELINGS AND 
SITUATIONS

IDENTIFY AND GROW 
THEIR PERSONAL 
STRENGTHS AND 

QUALITIES

practising self-awareness for 
healthy relationships
Anelani was having a tough day.  
Her mom was back in the Eastern Cape 
for a funeral and she had to look after 
her little brother. She had woken up 
early and felt tired. She loved the after-
school programme, but today she 
needed to leave as soon as it ended so 
she could pick up her brother from 
crèche, get him home, make supper and 
get him to bed. She was usually the 
person who helped the after-school 
practitioner clean up after the session 
but today she just grabbed her painting 
and left without saying goodbye.  
The next week things were back to 
normal because her mom was back. 
Anelani walked into the art classroom 
and greeted the practitioner who 
greeted her back, but not in the normal 
friendly way. She felt hurt, but instead  
of taking it personally, Anelani went 
straight to the practitioner and 
apologised for leaving so suddenly the 
week before. The after-school 
programme was important to her  

– especially the art and crafts activities 
because she hoped to become an artist 
one day, so she really wanted to have a 
good relationship with her practitioner. 
She explained that she had rushed off 
because she was feeling anxious about 
her little brother. The after-school 
practitioner told Anelani that she had 
felt hurt that she had just walked off 
without saying goodbye. They both 
laughed and said they felt better.  
That afternoon, Anelani painted the 
most beautiful picture of a bird, which 
went on to win a national art competition.

Can you see that because Anelani’s 
goal of becoming an artist was  
so important to her she did not let her 
feelings and behaviour get in the way 
of her relationship with her 
 after-school practitioner? She bravely 
explained things to the practitioner. Her 
self-awareness allowed her to realise 
that she had not behaved well and to 
take responsibility to make amends.
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2.4.2 self-management
is the ability to manage yourself, your feelings and  
your responsibilities so you can reach your goals.

WHAT DOES  
SELF-MANAGEMENT LOOK 
LIKE IN LEARNERS?

   Learners show they can control 
their behaviour and/or manage 
conflict situations. For example, 
they stop, breathe, think and reflect 
or take a calming walk before 
reacting to a difficult situation. 

   The learner is able to identify goals 
and is working towards them.

   The learner has self-motivation and 
self-discipline, for example: the 
learner has created a timeline and 
concrete steps to help them reach 
their goal, including milestones so 
they can measure their progress.

WHY IS SELF-MANAGEMENT 
IMPORTANT FOR LEARNERS’ 
WELLBEING?

   Self-management helps learners to feel 
in control of their feelings. This helps 
them to cope and motivate themselves 
when they face setbacks or challenges. 

   They learn to recognise when they have 
strong feelings and understand that this 
is normal, but they learn how to respond 
rather than react. 

   It allows them to set goals for 
themselves and change their behaviour 
(take personal responsibility) if they are 
not reaching these goals.

   Working towards a goal is important for 
learners because it gives them a sense of 
purpose – and having something to look 
forward to is an important protective 
factor for learners.

managing feelings to have more fun
After-school practitioner Lindelwa 
noticed that Nolitha was really talented at 
netball. She was tall, could run fast, catch 
well and was an excellent goal defence. 
No ball got past her! But she also noticed 
that Nolitha was not at all popular with 
her fellow players, who thought she was 
‘rude’ and ‘rough’. Nobody wanted her in 
their team. They were scared of her when 
she got angry and shouted at them. 
Lindelwa chatted to Nolitha and asked 
her what it felt like when people didn’t 
vote for her to be on their team.  
Nolitha’s eyes filled with tears:  

“Nobody likes me, Miss.” So Lindelwa 
spoke with Nolitha to help her realise that 
it was not HER they didn’t like, but that 
the other learners were afraid of her 
roughness and rudeness when she got 
too excited. She pointed out to Nolitha 
that her anger was spoiling the fun.  
She explained that the learners said it  
was as if Nolitha forgot that netball was 
only a game. Lindelwa worked with 
Nolitha to develop her self-management 
skills by getting her to think, plan and 
choose a better course of action for when 
she become too excited about the game. 
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PRACTICAL WAYS TO DEVELOP  
LEARNERS’ SELF-MANAGEMENT SKILLS 
DURING AND THROUGH  
YOUR ACTIVITIES:

I already 
do this 

I sometimes 
do this

I don’t do 
this yet

Start every session with an ice-breaker. Look at the ‘Resource’ section for 
ice-breakers and activities related to self-management.

Praise learners’ effort rather than fixed qualities. Rather than only praising 
learners’ results, such as, “Well done for getting an A” offer praise for effort, 
progress, and attitude. For example: “You’re working hard on that project,”  
or “You’re getting better and better at that.” This kind of praise encourages 
learners to put effort into things, work toward goals, and keep trying.

Look out for and acknowledge moments when a learner finally succeeds 
in his or her attempts to get something right rather than giving up. But also 
look for moments when they do not succeed, but keep on trying so you can 
help to motivate them in their efforts.

Get learners to plan their week by creating a picture or written schedule 
to help them see how they can have time to do both what they need to do 
and want to. If they get distracted, remind them of what they’re choosing 
NOT to do and ask if that’s the choice they want.

Make personal goal-setting a regular activity with learners to give them 
ownership of their learning. Help them develop the habit of revisiting and 
adjusting their goals to monitor their progress: “Am I meeting my goals?”, 
“What do I need to work on next?”, or “How do I want to grow?”.

Encourage learners not to self-blame when things go wrong.  
This means getting them to connect their failure to a specific cause, rather 
than something general or fixed within themselves. For example:  
“How can I improve?” rather than “I’m no good at this. I’m stupid.”

Remember to give learners time to reflect on the day’s activities and learnings  
– and give them feedback at the end of every session. 

Over time through your activities, learners should be able to:

APPROPRIATELY EXPRESS AND MANAGE 
THEIR FEELINGS, BEHAVIOURS AND 

RESPONSES – INCLUDING IN STRESSFUL  
OR DIFFICULT SITUATIONS

EXPRESS THEIR 
SHORT AND  

LONG-TERM GOALS

OUTLINE HOW 
THEY ARE GOING 

TO ACHIEVE THESE 
GOALS

TAKE RESPONSIBILITY 
WHEN THINGS  

DON’T GO PLAN
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2.4.3 social awareness
is being able to understand what others are feeling and 
appreciating their point of view (empathy).  
It is being able to interact positively with people of different 
backgrounds and recognise how family, school, and community 
can be a valuable resource and source of support.

WHAT DOES  
SOCIAL AWARENESS LOOK 
LIKE IN LEARNERS?

   Learners care about the feelings 
and viewpoints of others.

   Learners are able to engage in 
constructive ways with their peers 
and handle conflicts. 

   They can read people’s body 
language, facial expressions and/or 
tone of voice to stop conflicts from 
happening in the first place.

   They respect the differences of 
others and believe that everyone has 
something to contribute.

WHY IS SOCIAL AWARENESS 
IMPORTANT FOR LEARNERS’ 
WELLBEING?

   It helps learners realise that they are not 
alone in their experiences.

   It helps learners to offer care and 
support to others – which is important 
for starting and keeping relationships. 
Building social networks means learners 
will have people to turn to when they 
need help or support.

   Learners who are able to understand  
the needs and perspectives of others  
– and know where to get support when 
they need it – are less likely to engage in 
risky behaviour and suffer from  
emotional distress.

stepping into someone else’s shoes
Elias and Jon both attended the Sisonke 
after-school programme. During  
break-time at school, Elias told Jon that 
his stepfather had beaten him with a belt.  
Jon listened while Elias explained that this 
happened often. He felt bad for his friend. 
His own father never beat him. But even 
though he had never been through what 
Elias was going through, he was able to 
put himself into his friend’s shoes and feel 
for him. This reminded Jon of a game they 
had played with the after-school 
practitioner. In the game someone said:  
“I feel (name of feeling) and then 
stepped out of their shoes and left them 

in the middle of the circle. Then someone 
else had to ‘step into those shoes’ and 
say: “So-and-so feels (name of feeling)”. 
That day at the after-school programme, 
Jon stayed close to Elias and gave him 
support whenever he could. He also 
encouraged Elias to report what had 
happened to the after-school practitioner 
because he felt that Elias’ stepfather was 
committing child abuse. With Jon by his 
side, Elias felt brave enough to speak up. 
The after-school practitioner reported 
the abuse to the principal, who 
immediately reported the abuse to a 
social worker who contacted the police.
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PRACTICAL WAYS TO DEVELOP 
LEARNERS’ SOCIAL AWARENESS  
DURING AND THROUGH  
YOUR ACTIVITIES:

I already 
do this 

I sometimes 
do this

I don’t do 
this yet

Start every session with an ice-breaker. Look at the ‘Resource’ section for 
ice-breakers and activities related to social awareness.

Give learners lots of opportunities to work with partners and in groups. 
Working with a partner or group helps them learn to cooperate and builds 
community. Alternate between letting them choose their partners/group 
and partnering them up with peers they do not know well.

Share any personal stories of how another person’s kindness, support or 
empathy has supported your growth and development.

Ask the learners to take note of any acts of kindness, generosity and 
support that take place during the session.

Give learners ‘jobs’ within your programme, and have a discussion around 
how these jobs are helpful for the group.

Do lots of role-playing. ie: Role-playing tricky situations that come up in 
your programme can help learners develop empathy and understand other 
people’s feelings.

Remember to give learners time to reflect on the day’s activities and learnings  
– and give them feedback at the end of every session. 

RECOGNISE 
DIFFERENT 

FEELINGS THAT 
THEY SEE  

IN OTHER PEOPLE

USE THIS SKILL TO 
PREDICT HOW 

PEOPLE ARE LIKELY 
TO REACT IN 

CERTAIN 
SITUATIONS

APPRECIATE 
DIVERSITY AND FEEL 

THAT EVERYBODY HAS 
SOMETHING 

VALUABLE TO 
CONTRIBUTE

BE AWARE OF HOW THEIR BEHAVIOUR  
AND CHOICES (POSITIVE AND NEGATIVE) 

AFFECT NOT ONLY THEIR OWN LIVES,  
BUT THE LIVES OF OTHER PEOPLE, TOO

Over time through your activities, learners should be able to:
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2.4.4 relationship skills
can be described as the skills you need to learn to build and 
develop healthy and rewarding relationships. It is the ability to 
stand up to peer pressure; as well as the ability to prevent (if 
possible), manage, and resolve any conflict; and the ability to 
know when to get help if you can’t manage!

WHAT DO  
RELATIONSHIP SKILLS 
LOOK LIKE IN LEARNERS?

   The learner communicates well with 
others – both their peers and adults.

   The learner is able to build positive 
and meaningful relationships with 
learners and adults. 

   The learner is able to manage and 
resolve conflict. 

   The learner is able to offer support 
to others, but also ask for help if he 
or she needs it. 

WHY ARE RELATIONSHIP 
SKILLS IMPORTANT FOR 
LEARNERS’ WELLBEING?

   Being able to establish healthy 
relationships and work well with others  
is a crucial life skill as it allows learners 
to build social networks, which 
contributes to their sense of belonging 
– an important part of wellbeing. 

   Social networks are important because 
they provide learners with support 
structures i.e. learners have people to 
turn to when they are facing challenges 
and need help. 

getting the best out of others
Sam was a friendly boy. He was great at 
getting everyone to play and work 
together. His sense of humour and his 
encouragement of others meant that 
learners were always happy to have him 
on their team. Sam had a soft spot for 
learners who felt too shy or 
embarrassed to join in. He could get 
even the shyest learners to join in by 
telling jokes, pretending he needed their 
help or commenting on their talents or 

skills to make them feel more confident. 
He seemed to notice even the smallest 
details about his peers – things that 
made them special.

Can you name some of the relationship 
skills Sam showed in the after-school 
programme?

How could you use Sam’s relationship 
skills to help other learners do the same? 
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PRACTICAL WAYS TO DEVELOP  
LEARNERS’ RELATIONSHIP SKILLS 
DURING AND THROUGH  
YOUR ACTIVITIES:

I already 
do this 

I sometimes 
do this

I don’t do 
this yet

Start every session with an ice-breaker. Look at the ‘Resource’ section for 
ice-breakers and activities related to relationship management.

Create opportunities for learners to have conversations with other learners 
in the group who they would not normally talk to.

Catch them doing it right! When you notice a learner using a relationship 
skill successfully, give them feedback: describe the event, comment on the 
effect, and evaluate. For example: “Jerry, when you greet the group so 
warmly, I notice that everyone seems so pleased to see you. I am sure it 
means a lot to people to get your bright welcome every Monday afternoon. 
Thank you!”

Recognise kindness. Start a system where someone doing a random act of 
kindness is acknowledged at the end of a session.

Have learners interview each other throughout the year about topics such 
as cultural background or opinions about a current event – remember to 
involve them in picking the topics. Conducting a formal interview is 
different than a casual conversation and teaches skills such as focused 
listening and conversational skills.

Remember to give learners time to reflect on the day’s activities and learnings  
– and give them feedback at the end of every session. 

COMMUNICATE 
WELL WITH 

OTHERS

LISTEN TO OTHERS 
(THIS IS ALSO 

KNOWN AS  
ACTIVE LISTENING)

MAKE NEW FRIENDS/
RELATIONSHIPS

KEEP FRIENDSHIPS/
RELATIONSHIPS 

GOING

UNDERSTAND THAT 
CONFLICT IS PART 
OF LIFE, AND THAT 

MANAGING 
CONFLICT IS A 

SKILL THAT CAN BE 
LEARNT

KNOW WHEN IT IS 
TIME TO ASK FOR 
HELP IN DEALING  
WITH A CONFLICT 

SITUATION

Over time through your activities, learners should be able to:
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2.4.5 responsible  
decision-making 
means being able to make decisions that take into account  
all the options available to you; as well as taking into account 
the consequences of the decisions and how they may affect  
you and those around you. It means making decisions that  
are honest and fair to everyone. 

WHAT DOES RESPONSIBLE 
DECISION-MAKING LOOK 
LIKE IN LEARNERS?

   The learner is able to recognise 
problems and analyse steps to 
solving them.

   The learner is able to choose the best 
or most appropriate option to 
solving a problem.

   The learner’s decision-making and 
problem-solving approaches are 
realistic.

   The learner is able to reflect on the 
results or consequences of their 
actions and learn from their choices.

   The learner is able to tell the 
difference between what is in their 
control and what is not!

WHY IS DECISION-MAKING 
IMPORTANT FOR LEARNERS’ 
WELLBEING?

   The ability to make decisions gives 
learners a sense of power rather than 
experiencing themselves as controlled 
by others and/or their circumstances. 

   They learn that they have the ability to 
actively choose ways of improving 
situations or find more positive outcomes 
for themselves and others.

   Making decisions gives learners a sense 
of purpose and makes them feel that 
they can be change-makers and leaders.

   When learners are supported to make 
decisions, it encourages them to take 
responsibility for their actions and learn 
from their mistakes – not just give up. 

   By giving learners the chance to own the 
problem-solving process, they are more 
likely to follow through with the 
solutions because they will remember 
solutions better if they come up with 
them on their own.

RECOGNISE 
PROBLEMS

IDENTIFY STEPS TO 
SOLVING PROBLEMS

CHOOSE FROM 
ALTERNATIVES

SHOW A SENSE OF 
PERSONAL 

RESPONSIBILITY

PROPOSE REALISTIC 
SOLUTIONS, DECISIONS 

OR CHOICES

Over time through your activities, learners should be able to:
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PRACTICAL WAYS TO DEVELOP 
LEARNERS’ DECISION-MAKING SKILLS 
DURING AND THROUGH  
YOUR ACTIVITIES:

I already 
do this 

I sometimes 
do this

I don’t do 
this yet

Start every session with an ice-breaker. Look at the ‘Resource’ section for 
ice-breakers and activities related to decision-making.

When a problem arises, get the learner to tell you what is wrong, what 
they think should happen and/or what they can do about it themselves. 

Keep it open-ended. If the learner is unable to do the above, don’t ask 
yes-no questions. Rather ask: “What do you think about that?” or “I wonder 
if we do…?” or “What will happen if…?” or “What else could you do…?”  
– and offer choices where you can.

At the end of an activity/task, encourage learners to think of one thing 
they could have done differently to make the activity/task even more 
successful.

In order to learn to make responsible decisions, learners need to know 
what responsibility is and what you/the programme holds him or her 
responsible for. This could range from putting away the crayons to  
arriving on time. 

Remember to give learners time to reflect on the day’s activities and learnings  
– and give them feedback at the end of every session. 

making responsible decisions to 
solve a problem
At Oval North High School the Maths 
teacher was absent on the day before the 
Grade 10 mid-year exam. All the learners 
were very worried, as she had told them 
to bring in their problems so she could 
help them. They were moaning and 
complaining until suddenly Aqeefah,  
who was usually quiet, jumped up  
and clapped her hands loudly.  
“Stop complaining everyone. We are 
wasting time! We have two hours to sort 
out our problems without Miss Hillman. I 
 have an idea. Everyone write down your 
worst problem on the board and we’ll see 
if we can help each other out. We can 
make groups of people with the same 
problem and then whoever can help with 
that problem will go to that group.” 

The learners agreed and got busy with 
Aqeefah’s plan. They ended up staying at 
school until the gates were being locked. 
None of them failed and Miss Hillman was 
amazed at their good marks.  
“What miracle happened?” she asked. 
“No miracle Miss, it was Aqeefah.  
She decided we weren’t going to fail.”

Can you see how Aqeefah’s responsible 
decision-making saved the day for the 
entire class? What do you think everyone 
thought of her after that day? Would it 
surprise you to know that she went on to 
become head girl? That is the power of 
responsible decision-making skills. Can 
you think of times when you’ve had to 
use responsible decision-making skills i 
n your programme?

C
A

S
E

 S
T

U
D

Y 



74

2

FROM SURVIVING TO THRIVING

As adults, we need to help learners set boundaries for 
themselves and give learners the opportunity to practice  
those boundaries. 

Remember :  we want learners to learn responsibility and self-management, so they can act 
appropriately even when adults aren’t watching.8 So while it is important to be supportive 
and positive towards the learner, it is also important to be clear that undesirable behaviour is 
just that – undesirable! For example, there is never a good reason to be violent, mean or bully 
to someone else. 

Strategies that support positive behaviour start with making your expectations clear (setting 
basic rules and limits), stepping in when the undesired behaviour takes place and praising/
reinforcing positive behaviour when you see it. 

when the learner 
needs help

We have looked at how promoting social and emotional skills in learners 
can help them to control how they feel, make responsible choices and 

develop positive relationships with their peers. 

There may, however, be times in your programme when learners ‘act out’. When learners 
behave in ways that disrupt the group, they may be looking for attention and/or be in need  
of support. While it is not up to you to find out what is causing the negative behaviour – 
psychologists, social workers and school principals are there to do this – you can help by 
calming the situation down or stop it from happening in the first place.

Remember :  avoid jumping to conclusions and labeling learners e.g. ‘angry’, ‘troubled’, ‘shy’, 
‘anti-social,’ ‘irritable’, ‘withdrawn’, ‘aggressive’, etc. These kinds of conclusions can get in the 
way of you seeing the rest of the learner: the caring, helpful, committed, courageous and 
interesting learner who is coming to your programme, despite being challenged or 
overwhelmed by difficult things in his/her life.

2.5

what can you do to 
support the learner
DURING DISRUPTIVE BEHAVIOUR?

2.5.1
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enforcing the rules
Piwo was in charge of a Maths 
programme with Grade 4 learners at 
Isikokelo Primary School. One of the 
sweetest learners was a boy called Sipho, 
who would help her count out all the 
beans during the counting lessons.  
One day Piwo was handing out the beans 
with Sipho when she heard a loud crash. 
Sipho had fallen down and his beans had 
gone flying. Piwo rushed to help him up. 

“What happened?” she asked.

“It was Thando, Miss,” replied one of the 
other learners. “He pushed Sipho on 
purpose.” 

“Well, Thando… What do you have to say 
for yourself?” asked Piwo.

“He’s a sissy and a teacher’s pet,” 
mumbled Thando. “I just wanted to show 
him that I don’t like him.” 

Piwo settled the class, got them to pick 
up the beans and then continued with 
the counting lesson. 

While the learners were busy practising 
their division, Piwo asked Thando to go 
outside with her. “Now Thando, tell me 
what that was really all about?” 

After they had talked for a while,  
Piwo realised the problem was that 
Thando was struggling with Maths and 
didn’t like Sipho because he was jealous 
– Sipho was the top of the class.

“Can you see that attacking Sipho is not 
going to help you get better at Maths?  
In fact, it will make things worse because 
if you push him again, you will have to 
leave the programme. I can’t have that 
type of behaviour in the programme.” 

Thando looked ashamed and nodded. 

“We need to come up with another plan,” 
Piwo said. “Maybe I can meet you early 
every day next week and see if I can 
help you catch up.” 

Thando nodded again. “I’m sorry Miss.  
I didn’t mean to hurt Sipho.” 

“You need to tell him that,” Piwo said. 

She called Sipho and Thando 
apologised. 

“That was very brave of you Thando,”  
she said. “Maybe Sipho will let you sit 
next to him and he can also help you out.” 

Sipho agreed and the two boys shook 
hands and went back to the classroom. 
They sat next to each other every 
session after that!

Can you see how well Piwo handled the 
situation? She responded immediately, 
but didn’t get angry or upset. She made 
it clear to Thando that his behaviour 
was unacceptable. The class was able to 
see that she would not put up with bad 
behaviour; she made her boundaries 
very clear. Also, by getting to the root 
of Thando’s bad behaviour, she was 
able to come up with an effective 
solution. But it’s not always that easy,  
is it? What if Thando had refused to 
co-operate? What would you have done 
in a case like that?
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BEFORE
THE UNDESIRED 

BEHAVIOUR 
TAKES PLACE

Give warning signals: 
Discuss with the learners what 
prompts can be used to signal 
undesirable behaviour. Let them 
help you decide on appropriate 
signals. Giving learners notice 
ahead of time can help calm 
down a situation before it gets 
out of hand. Prompts could 
include a pre-agreed signal or 
physical gesture with the 
learner – like a facial expression 
or a movement with your hand 
– to ‘remind’ him or her that 
they are starting to behave in 
an inappropriate way.

Make a verbal ‘contract’: 
Once you have decided on the 
rules, discuss with learners what 
they can expect if the rules are 
not met i.e. when they will need 
to go to the bench, when they 
will need to take time out to 
have a re-think, etc.

Set expectations: Learners need 
to know what you expect of them in 
order to behave appropriately. This 
does not mean giving them lots of 
do’s and don’ts. Rules work best 
when they are simple and positively 
state what you expect learners to 
do. For example: “We always pack 
toys away after using them” rather 
than “Don’t leave toys lying around” 
or “We always play in a friendly way” 
rather than “Don’t be mean”.  
Asking learners to help you make the 
rules can help motivate them to stick 
to the rules!

Help learners to  
self-correct:  
Try asking questions that get 
them to think about what they 
are doing and what a more 
appropriate behaviour would be. 
For example, rather than saying 
“Don’t do that!” you could ask: 
“What should you be doing  
right now?”.

DURING
THE UNDESIRED 

BEHAVIOUR

Reassure the learner:  
Use caring language to help 
calm down the learner.  
For example:“I know you’re 
feeling upset right now… But we 
can work this out together…  
You need some time to calm 
down, then we can talk this 
through without everyone 
watching…”.

Joint activity: Find an 
activity the learner enjoys doing 
and do it with them as a way to 
direct them away from the 
undesired behaviour he or she 
is engaged with.

Don’t get angry: Getting angry 
only heats up the situation and can 
damage relationships. First get the 
learner’s attention, and then tell them 
clearly and calmly what you want 
them to do. It helps to get up close 
and look directly at the learner when 
you give them the instruction.

Appeal to rules: Remind the 
learner of the agreed-upon rules 
or ‘contract’ – particularly if the 
learner typically follows rules 
and instructions.

AFTER
THE UNDESIRED 

BEHAVIOUR 
TAKES PLACE

Reflect on the behaviour: 
Time-outs should always be 
followed up with conversation 
about what happened and what 
the learner has learnt from the 
experience.

Get help: Speak with school 
management and/or a social 
worker if the disruptive 
behaviour carries on.

Remove the learner from the 
environment as quickly and 
quietly as possible: If there is a 
difficult situation, be firm and move 
the learner away – to another room if 
possible. Time-out is a useful way to 
give the learner an opportunity to 
calm down. Be clear that this is not 
‘punishment’, but rather a space for 
the learner to ‘think about’ their 
behaviour and cool off. 

Below are some ideas to help you deal with undesired behaviour before, during and after it 
takes place. Remember that every situation is different and not every strategy will work every 
time. You will need to develop an awareness of what strategies work for which learners.  
You will also need to be a role model – and stick to the rules yourself!
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BEFORE
THE UNDESIRED 

BEHAVIOUR 
TAKES PLACE

Give warning signals: 
Discuss with the learners what 
prompts can be used to signal 
undesirable behaviour. Let them 
help you decide on appropriate 
signals. Giving learners notice 
ahead of time can help calm 
down a situation before it gets 
out of hand. Prompts could 
include a pre-agreed signal or 
physical gesture with the 
learner – like a facial expression 
or a movement with your hand 
– to ‘remind’ him or her that 
they are starting to behave in 
an inappropriate way.

Make a verbal ‘contract’: 
Once you have decided on the 
rules, discuss with learners what 
they can expect if the rules are 
not met i.e. when they will need 
to go to the bench, when they 
will need to take time out to 
have a re-think, etc.

Set expectations: Learners need 
to know what you expect of them in 
order to behave appropriately. This 
does not mean giving them lots of 
do’s and don’ts. Rules work best 
when they are simple and positively 
state what you expect learners to 
do. For example: “We always pack 
toys away after using them” rather 
than “Don’t leave toys lying around” 
or “We always play in a friendly way” 
rather than “Don’t be mean”.  
Asking learners to help you make the 
rules can help motivate them to stick 
to the rules!

Help learners to  
self-correct:  
Try asking questions that get 
them to think about what they 
are doing and what a more 
appropriate behaviour would be. 
For example, rather than saying 
“Don’t do that!” you could ask: 
“What should you be doing  
right now?”.

DURING
THE UNDESIRED 

BEHAVIOUR

Reassure the learner:  
Use caring language to help 
calm down the learner.  
For example:“I know you’re 
feeling upset right now… But we 
can work this out together…  
You need some time to calm 
down, then we can talk this 
through without everyone 
watching…”.

Joint activity: Find an 
activity the learner enjoys doing 
and do it with them as a way to 
direct them away from the 
undesired behaviour he or she 
is engaged with.

Don’t get angry: Getting angry 
only heats up the situation and can 
damage relationships. First get the 
learner’s attention, and then tell them 
clearly and calmly what you want 
them to do. It helps to get up close 
and look directly at the learner when 
you give them the instruction.

Appeal to rules: Remind the 
learner of the agreed-upon rules 
or ‘contract’ – particularly if the 
learner typically follows rules 
and instructions.

AFTER
THE UNDESIRED 

BEHAVIOUR 
TAKES PLACE

Reflect on the behaviour: 
Time-outs should always be 
followed up with conversation 
about what happened and what 
the learner has learnt from the 
experience.

Get help: Speak with school 
management and/or a social 
worker if the disruptive 
behaviour carries on.

Remove the learner from the 
environment as quickly and 
quietly as possible: If there is a 
difficult situation, be firm and move 
the learner away – to another room if 
possible. Time-out is a useful way to 
give the learner an opportunity to 
calm down. Be clear that this is not 
‘punishment’, but rather a space for 
the learner to ‘think about’ their 
behaviour and cool off. 
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HOW TO DEAL WITH BULLYING 
Knowing what bullying is and how to stop it is vital for the healthy development and wellbeing of learners.

What is bullying?
Bullying is when an individual or group of people 
with more ‘power’, repeatedly and intentionally 
cause harm or hurt another person who feels 
helpless to respond. It shouldn’t be confused  
with a once-off act of nastiness, spite or dislike 
among learners. 

What are signs that someone is 
being bullied?
Common warning signs a learner is bullied include: 

   There is a change in their mood or behaviour  
e.g. they become withdrawn or aggressive.

   They have unexplained bruises, cuts or 
scratches.

   They have missing or damaged belongings  
or clothes.

   Their grades suddenly fall.

   They are often alone or excluded from  
friendship groups.

   They show a change in their ability or  
willingness to speak up.

   They seem frightened or insecure.

How to respond to bullying and 
other harmful behaviours?
A good starting point for understanding bullying 
is to ask your learners what bullying means to 
them. Discuss what bullying looks like, its impact 
and how they think it could be stopped. 

If you see bullying, take action straight away. 
Speak in a matter-of-fact tone of voice to describe 
what you saw. Wait until both parties have calmed 
down and then talk with them separately. 
Remember, everyone involved in the situation 
needs your help to find a better way to respond in 
the future.

Teach responsibility. It is important to help learners 
who bully that no matter what ‘caused’ them to 
bully, they are still responsible for their actions. 

Encourage learners to speak up. Bullying is often a 
public affair, with at least one person being witness 
to the bullying. This person needs support, too. 
Encourage learners to speak up and raise the alarm 
when they witness bullying. Everybody can be part 
of the solution – a solution is when EVERYBODY wins.

Remember :  some changes in behaviour may 
be a result of other learner issues such as 
depression or substance abuse, which may require 
a different response. For more information and 
tips on how to handle bullying and other 
undesirable behaviour, refer to the After School 
Game Changer Practitioner Code of Conduct 
Handbook, 2016/17.

WHAT TO DO IF LEARNERS’ BEHAVIOUR TURNS VIOLENT?
Sometimes learners will act out with violence against other learners; they may even act 
violently towards you! It can be very hard for you as the after-school practitioner not to strike 
back in some way. And yet you must not. You do not have the right to be violent against 
learners in any way. This includes: any kind of hitting, smacking, throwing of objects at a 
person, pushing, hair pulling, ear twisting or kicking. Violence can also include ordering 
learners to do excessive physical activity.

What you can do is: 
   Ask the learner to leave the programme.

   Report the violent behaviour to the principal or programme coordinator.

   Lay a charge of assault at the police station.
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stepping in to stop bullying
Noxy was a netball coach at Langa High. 
One afternoon she noticed Nolitha 
sitting by herself on a bench at one end 
of the netball court; the rest of the girls 
on the team were huddled around a 
cellphone on the other end of the court. 
They were all laughing very loudly.

“What’s that all about?” Noxy asked 
Nolitha, sitting down next to her.

“Some girls started sending nasty 
Whatsapps about me, Miss,” said Nolitha 
softly. “Now everyone believes them… 
and no-one will speak to me anymore. 
They say I shouldn’t be here.”

“How do you know this Nolitha?”  
asked Noxy.

“They made me part of the Whatsapp 
group so I could see what was going 
on,” replied Nolitha, starting to cry.

“Oh, no wonder you’re feeling so sad,” 
said Noxy, forcing herself to be calm to 
show Nolitha how to solve problems. 
“I’m pleased you told me. That was very 
brave of you. Sometimes people can be 
mean. Why do you think they’re saying 
those things?’ 

“Not sure, Miss,” replied Nolitha. “I think 
I should just drop out of the team.”

“Absolutely not! We need you,” said 
Noxy. “You are our star player… Come 
on… Let’s try and sort this out. When 
did the Whatsapp messages start?”

“Um… it was around the time the 
principal announced in assembly I got 
invited to that netball camp in Joburg,” 
shared Nolitha.

“A-ha… perhaps they’re jealous of your 
success, Nolitha. It can be hard for some 
people to see others succeed,” 
reassured Noxy. She dried Nolitha’s 
tears and went straight over to the 
other girls.

Noxy, still staying calm, took away the 
cellphone and told the girls teasing and 
excluding others would not be tolerated 
in the programme. If she saw that type 
of behaviour again, she would have to 
tell the principal and their parents.

The next day, Noxy held a group 
discussion about jealousy and what the 
learners could do if they felt jealous of 
others; the week after that, she invited a 
guest speaker from a local youth 
organisation to talk about bullying and 
role play with the learners what is like to 
be bullied but also to be the bully; and 
whenever they had group activities, she 
would pair Nolitha up with one of the 
ringleaders of the girls who were 
gossiping. By the end of the term,  
they had become best friends – and 
called each other every day when 
Nolitha went up to Joburg for her 
netball camp during the holidays.

What did Noxy do right when she saw 
Nolitha being bullied? Have you had to 
deal with bullying in your programme? 
What did you do? What did you not 
know how to do?
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If a sudden illness, accident or assault happens during one  
of your sessions, you may be required to help a learner until  
professional help arrives. 

As an after-school practitioner, it is important to know when to offer help, but also when to 
get outside assistance. Remember, your role is not to solve all problems; you need to remain 
within your professional boundaries at all times. But should there be an emergency, this is 
what you can do as a first response…

2.5.2 responding to trauma

keeping calm under pressure
Anelisa was in charge of an after-school 
programme at ID Mkhize in Gugulethu. 
One afternoon, a learner came rushing 
up to her and shouted: “Come quick, 
Anelisa, Portia is behaving strangely!” 

Anelisa raced to the crowd of learners 
standing in a circle on the soccer field. 
She pushed through them to discover 
that Portia was lying on the ground, 
thrashing around and foaming at the 
mouth. She realised straight away that 
Portia was having an epileptic fit. 

“Everyone, move away please,” she said 
calmly. “Please go back to your groups.” 

Anelisa did not want to leave Portia,  
but she knew she needed to get help. 
She grabbed one of the learners and 
sent them to fetch Lance, the Maths 
tutor. Lance came running up to her 
while she sat next to Portia, watching 
her to make sure she didn’t hit her head. 

“Oh my goodness!” he said.  
“What should we do?” 

“Quick Lance, run to the office and  
find a teacher… Anyone! Tell them to call 
an ambulance.” 

“But can’t we do something, Anelisa?” 
he asked. “Shouldn’t we put a spoon in 
her mouth?” 

“No Lance, that’s an old wives’ tale,”  
she replied. “I remember they said in my 
first-aid course not to interfere with 
someone having an epileptic fit unless 
they are going to injure themselves.  
We have to wait until the fit is over and 
then get her to hospital. So go now, 
hurry. I’ll stay here.” 

Anelisa sat next to Portia while she shook 
and moaned and twitched. It was 
terrifying, but she knew she could not 
leave her. After what felt like a very long 
time, Lance came back with the principal. 
By then, Portia had calmed down and 
was sitting up, looking confused. 

“Shame Portia,” said the principal.  
“So it happened again? Don’t worry,  
we have called an ambulance and your 
mom will meet us at the hospital.” 

He turned to Anelisa. “Well done 
Anelisa, you kept your cool. I’m very 
impressed. You are going to make  
a great teacher one of these days.”

Make a list of all the things Anelisa  
did right. Have you ever had to handle 
a situation like this? What did you do?
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IF A LEARNER BECOMES SICK  
OR IS HURT:

   Send someone to notify the principal’s office 
immediately so they can call for help – you should 
stay with the learner who is sick or hurt.

   Do not move the learner who is sick or hurt unless 
they are in immediate danger of further injury.

   Unless you have had first-aid training, do not give 
first-aid before help has arrived.

   Comfort the learner and reassure them that help  
is on the way.

   If possible, remove other learners from the scene  
– get them to wait elsewhere with an adult.

   After help has arrived, stay on the scene so you  
can give the medical services information they  
may need about the accident or event.

   Rejoin your learners as soon as possible.  
Take a roster so you can make sure all the  
learners are there. 

AFTER A LEARNER/S HAVE 
EXPERIENCED A TRAUMATIC EVENT:
Provide structure and consistency: At the start of 
each session, write the agenda for the session on a 
board or go through it with the learners if you are 
outdoors. When learners know what to expect, it can 
help them to feel safe.

Provide choice: People who experience a trauma  
often feel a lack of control. Offer safe ways for learners 
to exercise choice and control within the after-school 
environment (e.g. let them choose their seats, 
activities or books to read).

Take care of yourself: Dealing with sensitive 
information from learners can be overwhelming. 
Remember to surround yourself with a support 
network and find ways to help you cope (see page 36). 

Dealing with abuse
Anyone who works in a trust 
relationship with a child has a duty 
to report abuse or a sexual offence 
or suspicions of both. If a learner is 
abused there is a specific way 
disclosure should happen and a clear 
line of reporting and accountability.

Disclosure is about how you come to 
know about the abuse of a learner. 
It is very important that this is 
handled carefully. After-school 
practitioners must listen and not 
question the learner. You also  
need to:

   Stay calm and in control of  
your feelings.

   Tell the learner that you  
believe them.

   Don’t ask a lot of questions  
– listen to what they want to  
tell you.

   Tell them it is not their fault and 
you are pleased they told them 
so you can help.

If a learner tells you they are being 
abused, you should go to the senior 
in your organisation or directly to the 
school principal. The senior staff 
member or principal must notify a 
social worker. The social worker must 
call the FCS (a special SAPS unit that 
specialises in family and child 
crimes). If there is no social worker, 
then reporting must be done directly 
to the FCS or police.
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takeaway points
1 2

notesScratch, scribble, doodle, learn

Start every session with an  
ice-breaker to set the tone for the 
day, and end every session with time 
for learners to reflect on what they 
have learnt, as well as to give them 
feedback. Do some self-reflection, 
too, to see how and where you could 
improve your programme.

Structure and routine 
help learners feel safe 
and know what is 
expected of them. 
Having a schedule or 
timetable can help you 
prepare ahead of time 
so you can get the 
most out of your time 
with learners.
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Social and emotional skills should not be 
stuck on at the end of your programme or 
seen as a separate ‘lesson’ or list of things 
to do/know. You need to find opportunities 
to teach these skills every time you engage 
with your learners. You also will need to 
give them a chance to practice and grow 
these skills, using activities and ‘teachable 
moments’ to help them see their social and 
emotional skills in action!

While it is not up to you to find out what is 
causing disruptive behaviour in learners, 
you can support positive behaviour by 
making your expectations clear (setting 
basic rules and limits), stepping in when 
the undesired behaviour takes place and 
praising/reinforcing positive behaviour 
when you see it.

43
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In this section, we look at the three components of an
ideal after-school environment. It should be:

SAFE • INCLUSIVE • FUN. 

The section then provides guidance on how you can create  
an ideal after-school environment. It concludes by looking  
at how you can find support and strengthen your programme 
by tapping into community resources, such as community 
members, local businesses and physical places such as libraries, 
internet cafés and community centres.
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ENVIRONMENT
Remember: after-school programmes are a place for growth and

nurturing social and emotional wellbeing in learners.

We have already looked at how you can you can do this through your relationship, 
interactions and activities with learners. Now we turn to your after-school environment 

– the physical space where your programme is held. Environment also refers to the
atmosphere of your programme – and how much (or how little) it promotes

positive learning experiences in your learners.

LEARNING OUTCOMES 
By the end of this section, you 

should be able to:

STRENGTHEN
YOUR PROGRAMME BY  

USING COMMUNITY 
RESOURCES

RECOGNISE
WHAT AN IDEAL 
AFTER-SCHOOL
ENVIRONMENT 

 LOOKS LIKE

SET UP
YOUR OWN IDEAL
AFTER-SCHOOL
ENVIRONMENT
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.
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There is a secure 
perimeter  

with someone 
managing access 

control at the gate.

Learners’ various 
abilities, talents, 

interests and strengths 
are recognised and 
nurtured through a 
range of different 

activities.

There is a selection 
of age-appropriate 
books, games and 

toys.

After-school 
practitioners have 
as much fun as the 

learners.

Learners are 
supervised at all times 

by adults and staff 
trained in conflict 
resolution, anti-

bullying techniques 
and first-aid in case of 

an emergency.

Learners of all ages, 
abilities and cultures 

feel accepted, 
accommodated and 

welcomed.

Topics such as health 
and wellness, career 

advice and leadership 
are mainstreamed into 
fun activities, such as 
arts and crafts, sports 

and games.

There is a balance 
between 

structured 
learning and free 

play.

Learners’ ideas are 
respected, valued 
and incorporated 

into the 
programme.

Learners feel 
comfortable asking 
for help and know  

where/how to get it.

Learners are 
involved in the 

planning and the 
implementation of 

activities.

The ideal after-school environment at a glance…
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creating safe
ENVIRONMENTS

3.1

helping learners feel safe  
and secure
Lauren and Sive were working together 
as volunteer Maths tutors for the Grade 
9s at Heideveld High School; their 
colleagues Andile and Luke were tutoring 
the Grade 10s. One day they arrived at 
school to find police outside and a 
bundle lying in the road, covered with a 
sheet. As they walked into the school, 
their learners were waiting for them at 
the classroom door. 

“Did you see the body, Miss? It’s Bobby 
Mongrel, they finally got him,” said one of 
the learners. 

“I’m scared Miss… We can’t walk home 
now,” said another.

“I’m not going past that dead body!” said 
a third.

Lauren and Sive led the learners into the 
classroom and locked the door. They 
moved the chairs to form a circle and got 
everyone to sit down. 

“OK everyone, before we start, we are 
going to talk about what’s happened. 
Let’s do a round and everyone say how 
they are feeling,” said Sive.

 

The learners all shared their feelings and 
they ended up having a discussion about 
gangs, why people join them and how 
young people could find alternative 
activities. By the time the session was 
over, the body had been taken away and 
the road was quiet again. The learners 
went home as usual. Lauren and Sive 
walked to the bus stop. Andile and Luke 
were lounging on the grass. “Did you 
have a lesson today with all that drama?” 
they asked in surprise. 

“Not a lesson exactly, but we had a good 
long talk about what happened. What 
about you guys?” asked Lauren and Sive.

Andile and Luke looked embarrassed. 
“Those kids just wanted to talk about the 
shooting, making a big drama about it. 
We told them to be quiet, but they got all 
cheeky so we sent them home.”

Can you see how Lauren and Sive 
created a safe and caring emotional 
environment for their learners? They 
locked the door and re-arranged the 
room to create a secure space where the 
learners could discuss what had 
happened and share their feelings. What 
can Andile and Luke learn from them?
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Not only is a safe environment one where learners are free from 
physical harm and injury; it is also a space that is free from disruptive 

and negative behaviours such as bullying. 

It is one where learners do not feel judged; they feel comfortable asking questions and 
confiding in you when they have a problem or need help. This is known as the emotional 
environment. Remember, feeling safe and secure are important building blocks of a learner’s 
wellbeing and help learners to better apply themselves to learning.

GO THROUGH THE CHECKLIST 
BELOW TO SEE IF YOUR 
ENVIRONMENT IS SAFE:

Yes No How can I improve in this area?

Is your after-school setting free of 
dangerous objects, such as broken 
glass, metal objects, or broken 
equipment?

Is equipment packed away at the end of 
sessions so it does not block the way?

Is your setting safe from adults who 
could cause harm to learners?

Are learners supervised by an adult at 
all times? Do you need an assistant?

Do you have backup or support to  
help when handing over or receiving 
learners?

Are your assistants/volunteers trained 
in the use of the resources/equipment?

Are the premises fenced?

Is there someone managing access 
control at the gate?
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IS YOUR 
ENVIRONMENT 
HEALTHY?
Remember, physical health  
is an important aspect of 
wellbeing. As an after-school 
practitioner you can 
contribute to the health of 
your learners through your 
programme. Go through 
these questions to help you 
decide if your programme 
offers a clean and healthy 
environment.

If meals are provided, are they healthy and 
nutritious? Are they prepared in a hygienic manner?

Is there clean and accessible water on site for all 
staff and learners?

Are clean and adequate toilet facilities available 
toall staff and learners?

Is there soap and toilet paper in the bathrooms?

Do you encourage handwashing – and show 
younger learners how to wash their hands to stop 
the spread of germs?

Do you have access to indoor space when it is cold 
or when it rains?

Do learners get a chance to exercise?

Yes No How can I improve in this area?

Are you and your team trained in first 
aid? Do you have emergency contact 
numbers in case of an emergency?

Is there enough space for all the 
learners?

Do learners feel they can trust you?  
Is the after-school programme a space 
where they can be honest and share 
their feelings without being judged?
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creating inclusive
ENVIRONMENTS

Not all learners think or learn in the same way. Some may write well, 
while others are better at expressing themselves through music, 

numbers or building things.

As an after-school practitioner, you have the power to bring out the best in learners by 
recognising their unique strengths, interests and talents. You can create an environment 
where everyone feels included and good at something by offering a range of activities that 
speak to their strengths and preferred ways of learning. Remember, it is important for 
learners to become aware of their strengths and build on them – because learners who  
feel good about themselves have a greater sense of confidence and self-worth,  
which is important for their wellbeing.

3.2

encouraging learner 
participation in your 
programme
When the school bell rings it signals the 
end of school for many of the learners, 
but for Felix it means the beginning  
of the after-school programme.  
Before, when the after-school 
programme meant just soccer and netball, 
Felix didn’t like it because he is in  
a wheelchair. It made him feel excluded, 
different and bored. So when the  
after-school practitioners asked for ideas 
for new activities, he jumped at the chance. 
Felix loves to draw and read comics. 
After sharing his passion, the after-school 
practitioners decided to introduce some 
new activities to the programme:  
Felix now has the choice of reading 
comics that the practitioners have 
borrowed from the library for him,  
or creating his own comics at the arts 
and crafts table.  

For Richard and Thandi who love soccer, 
however, the choice is obvious: straight 
to the soccer field where the practitioner 
makes sure the game does not become 
too competitive or aggressive.  
They especially like playing soccer  
now that they have special uniforms. 
Thandi suggested to the after-school 
practitioner at the first planning session 
of the term that uniforms would help to 
create team spirit, and so they found a 
local sponsor to donate shirts and caps.

It took some time, but in consultation 
with the learners, the after-school 
programme is now divided into activities 
that all learners can participate in and 
enjoy. It feels like their own.
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DIFFERENT TYPES OF ‘SMART’
All learners have the potential to succeed – they just need opportunities to 
practice their strengths as well as opportunities (and encouragement) to develop those areas 
they are not so as strong at. Look at the different ways of being ‘smart’ below, as well as the 
types of activities you can do to help learners build on their strengths and learning styles.

In addition to offering learners a range of activities that are in line with their strengths and 
learning styles, getting learners to participate in shaping your programme is also important. 
In the ideal after-school environment, learners should be invited to contribute their ideas and 
be part of programme planning. Listening to learners and incorporating their ideas tells them 
that they are taken seriously. And if learners feel respected and valued in your programme, 
they are more likely to carry this expectation with them into daily life. Involving all of the 
learners will also help your after-school environment to reflect the group, their abilities, what 
they like and what they need.

self ‘smart’ 
Learners who are in touch with their feelings, 
values and ideas. They like seeing the ‘bigger 

picture’, thinking and planning.
Activities they may enjoy: Journalling, 
scrapbooks and independent projects.

picture ‘smart’ 
Learners who learn best by seeing what you are 
talking about. They enjoy charts, graphs, maps, 

tables, illustrations and art.
Activities they may enjoy: Drawings, murals, 

sketches, puzzles and mind maps.

word ‘smart’ 
These are learners who are good 
at and learn best through writing, 

reading and listening.
Activities they may enjoy: Board 
games, poetry, essays and plays.

body ‘smart’ 
Learners who learn best through 
activity (e.g. games, movement 

and building).
Activities they may enjoy: 

Role-playing, drama, dancing  
and sports.

nature ‘smart’ 
Learners who love the outdoors, 

animals and outings.
Activities they may enjoy: Being 

outdoors, using plants and animals 
in their art and craft projects, 
nature walks or gardening.

number ‘smart’ 
Learners who are good with 

numbers, reasoning and  
problem-solving.

Activities they may enjoy: 
Experiments, creating charts, 

sorting and counting and 
computer programming.

music ‘smart’ 
Learners who learn best through 

songs, patterns, rhythms and 
instruments.

Activities they may enjoy: Raps, 
chants, musicals and sound 

effects.

people ‘smart’ 
Learners who are people-

orientated and like learning in 
groups or with a partner.

Activities they may enjoy: Group 
discussion, peer teaching, debates 

and interviews.
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GO THROUGH THE CHECKLIST 
BELOW TO SEE IF YOUR 
ENVIRONMENT IS INCLUSIVE:

Yes No How can I improve in this area?

Are learners greeted and addressed by 
name? Remembering learners’ names  
is a powerful way to engage and 
acknowledge their participation in  
your programme.

Do you avoid more ‘friendly-seeming’ 
names such as nicknames that pass 
comment on the way a learner moves, 
speaks, eats, wears their hair, etc.  
– and could cause them to feel 
excluded? For example: ‘Goldilocks’, 
‘Rasta’, ‘Tiny’, ‘Smartie’ or ‘Big Guy’.

Are learners given plenty of different 
opportunities to succeed and take part 
in activities they enjoy? Does the 
setting allow learners to explore  
their interests?

Is the space arranged for a variety of 
activities and learning experiences e.g. 
active games and sports, arts and 
crafts, dramatic play, quiet games, etc. 
that speak to learners’ different 
interests and learning styles?

Do your learners feel respected, 
encouraged and empowered to share 
their thoughts and opinions?

Are learners from different religious 
groups accommodated? Have you 
identified the needs of the different 
religious groups so they can  
participate freely?

Is the environment accessible for 
learners living with disabilities?  
Are there activities learners with 
disabilities can take part in?
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Yes No How can I improve in this area?

Is the environment age-appropriate? 
Do you have access to books, toys and 
sports equipment that will suit a wide 
age-range of children (for example, an 
8-year-old and 14-year-old will need 
different things that suit what their 
interests and what their body size  
can manage)?

GO THROUGH THE CHECKLIST 
BELOW TO SEE IF YOUR 
ENVIRONMENT IS INCLUSIVE:
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AFTER-SCHOOL PRACTITIONER, 2017

 "I'LL GO BACK AND 
IMPLEMENT EVERYTHING 

I'VE LEARNED.
I WILL GO BACK AND OBSERVE WHAT 

LEARNERS LIKE AND WANT.  
I WILL SHARE THIS INFORMATION 

WITH MY COLLEAGUES…  
WE MUST REMEMBER IT'S ALL  

ABOUT THE LEARNER AND THAT  
WE ONLY WANT THE 

BEST FROM  
THEM ALL.”
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creating fun
ENVIRONMENTS

Remember: after-school programmes are most beneficial when  
learners attend them regularly over a sustained period of time 

– so it is important that learners enjoy themselves and feel welcomed.9

The indoor space needs to be clean and colourful, interesting and inviting, and should reflect 
the learners’ ages, cultures, and special interests. It should be broken up into different areas, 
providing a variety of activities so that learners don’t get bored. And most of all, YOU,  
the after-school practitioner should be having fun. It is essential that you have a positive 
experience because if you are having a good time, chances are the learners will, too.

3.3

GO THROUGH THE CHECKLIST 
BELOW TO SEE IF YOUR 
ENVIRONMENT IS FUN:

Yes No How can I improve in this area?

Is your after-school setting always  
neat and clean?

Are there enough different activities to 
keep learners busy and engaged 
throughout the session?

Do you break up your programme into 
periods of 30 minutes to an hour per 
activity so the learners don’t get bored?

Is the environment lively and inviting? 
Have you painted murals or put up 
posters to create a print-rich 
environment?

Is the equipment in good condition (sports 
equipment, books, CD player, etc.)?

Do learners have access to facilities 
such as a computer lab or library?

Do you offer any ‘disguised’ learning 
activities, such as journaling or 
discussing current events, to engage 
the learners?
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Yes No How can I improve in this area?

Is the environment age-appropriate?  
Do you have access to books, toys and 
sports equipment that will suit a wide 
age-range of children (for example, an 
8-year-old and 14-year-old will need 
different things that suit what their 
interests and what their body size  
can manage)?

Are you having fun?
Do you enjoy yourself - and let the 
learners see you having a good time? 
Do you laugh, play and help to make 
activities fun?

having fun with learners
Even routines can be fun! After-school 
practitioner Derrick likes his setting to be 
neat and clean so he gets the learners to 
clear up the tables by making it a game. 
Whenever they hear his special clean-up 
song, the learners know they need to 
pack up as fast as they can. Now instead 
of seeing cleaning up as a chore – it’s one  
of the things the learners look forward to  
the most. They also love Derrick’s ‘special 
interest corner’, where he introduces 

something new every week – including 
his own special interests, like playing the 
guitar. This way the learners also get to 
know him a little better. Having worked  
with learners for some time, Derrick has 
seen that it is important to offer plenty  
of choices that will interest many 
different children, because when learners 
are having fun and are engaged,  
they learn better and are less likely to  
get bored and misbehave.
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strengthening 
your programme 
TAPPING INTO COMMUNITY RESOURCES

3.4

community support for 
programme success
All of the practitioners running  
after-school programmes at Hlanganiso 
High School got together in the first term 
to plan for the July school holidays.  
They wanted to make it a Winter 
programme to remember. They set up an 
organising committee together with a 
group of learners and carefully planned 
the week of activities. They decided to 
have a spelling bee, a Maths Olympiad,  
a talent show and a craft market.  
They approached the local supermarket 
and persuaded them to donate snacks 
for the events. They contacted a local 
bakery, which agreed to donate rolls and 
cakes. They wrote to all the parents to 
ask what they could contribute. A father 
who owned a local butchery agreed to 
come and make boerewors rolls.  
Some of the moms said they would make 
biscuits and scones for the craft market. 
One of the grannies said she would knit 
scarves and beanies. A local hip-hop 
artist agreed to MC the talent show and 
provide a PA system and speakers  
– free of charge! Another parent offered 
a huge marquis. The organising 
committee wrote to Coca-Cola, who 
donated 50 crates of Coke. 

A Maths tutoring NGO in the area agreed 
to organise the Olympiad, and a literacy 
NGO offered to run the spelling bee. The 
committee worked really hard and by the 
time the winter school holidays started, 
everything was in place. To make sure the 
parents could be involved, the talent 
show was held on the Saturday. The week 
was a great success. Learners from other 
schools were invited and the school was 
buzzing with activity. The talent show 
was packed and audience members were 
charged R10 per ticket. In total,  
the events raised just under R5 000, 
which the committee donated to the 
library. The Winter programme was 
declared a huge success – it certainly was 
a week to remember.

Can you see how the committee 
managed to tap into a wide variety of 
community resources that were only too 
happy to help? Next time you plan 
something for your after-school 
programme, remember that local 
businesses, celebrities, NGOs, families 
and even big companies have an interest 
in supporting local community initiatives 
such as school holiday programmes. 
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As this handbook has shown, your relationship with learners is key to the success of your 
programme. Learners who are surrounded by adults who care for and respect them; who 
have the opportunity to take part in positive learning experiences and activities; and who 
find themselves in an environment where they feel safe, included, accepted and worthwhile; 
have a better chance of growing up positively and reaching their full potential.

But it is important to remember that you do not have to do everything 
on your own to help learners grow and develop! There may be 
resources and people in your community that can support you.

WHAT IS A 
COMMUNITY 

ASSET?
A community asset or 

resource is anything that 
improves community life, 

such as:

� Community members

� Physical places  
e.g. a library, internet café,

hospital, park or 
community centre

� Local businesses

� Associations 
e.g. a Parent Teacher

Association, faith-based 
organisations like 

churches, mosques or 
temples

� Private, public, and 
nonprofit organisations.

WHAT IS ASSET 
MAPPING?

Asset-mapping is when 
you make a list or ‘map’ of 
all the assets or resources 

in your community.  
By doing this, you can 

think more easily about 
how to build on these 
assets to improve your 

programme and support 
you in your work.

HOW DO I FIND
COMMUNITY

ASSETS?
There are many ways to 
uncover skills, resources 

and services in your 
community. These include: 

� Looking at community 
newspapers.

� Contacting local 
institutions to let them 

know about your 
programme.

� Speaking with parents 
and family members at a 

parent evening.
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 Questions to help you get the most of your community 

INDIVIDUAL COMMUNITY MEMBERS Who/What? How could they help? Next steps…

Are there local people who could help to make  
the programme more exciting and relevant, such as 
entertainers, public speakers, artists or sportspeople?

Are there members in my community who can teach  
the learners new activities or skills, such as dance,  
writing, computer or budgeting skills?

Are there community members who can help fundraise  
for equipment or provide donations, such as paper,  
paint, sport or music equipment? 

Are there community members who could provide 
mentorship, such as business owners, or volunteer  
their time to help with reading or homework? 

Are there any retired social workers or counsellors who  
are prepared to assist and offer counselling support?

Are there parents/caregivers who could get involved,  
e.g. with meal preparation?

Can we run sessions that teach parents how to  
support learners to do their homework?

PHYSICAL STRUCTURES
Can I borrow books, DVDs or CDs from the local library?

Can learners get library cards of their own?

What other places are around that can enhance my 
programme e.g. a community garden, park or internet café?

LOCAL BUSINESSES
Are there local businesses that could sponsor or donate 
equipment or resources such as printing, paper, paint, 
magazines, sport or music equipment, or old magazines  
and newspapers?

ASSOCIATIONS 
What clubs or service organisations are available to help e.g. 
sports clubs, cultural groups, churches, temples or mosques?

NON-PROFIT ORGANISATIONS
Are there organisations that can offer trauma counselling 
and support?

Are there organisations outside of my community that  
offer resources that can be delivered, such as posters or 
reading supplements, or offer training related to my work?

QUESTIONS TO HELP YOU GET THE MOST OF YOUR COMMUNITY
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takeaway points

notesScratch, scribble, doodle, learn

1 
An ideal  
after-school 
environment is  
safe, inclusive  
and fun.

2 
All learners are 'smart'. By offering activities  
that are in line with their different strengths,  
interests and ways of learning, you can create  
an environment where everyone feels included  
and good at something.

3
Learners should 
be part of 
programme 
planning so they 
feel valued and 
respected.

4
After-school 
practitioners 
should laugh,  
play and have fun 
with the learners.

5
A community asset or 
resource is anything that 
improves the quality of 
community life and can 
support you in your work.
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1 
An ideal  
after-school 
environment is  
safe, inclusive  
and fun.
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All learners are 'smart'. By offering activities  
that are in line with their different strengths,  
interests and ways of learning, you can create  
an environment where everyone feels included  
and good at something.

3
Learners should 
be part of 
programme 
planning so they 
feel valued and 
respected.

4
After-school 
practitioners 
should laugh,  
play and have fun 
with the learners.

5
A community asset or 
resource is anything that 
improves the quality of 
community life and can 
support you in your work.
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This section provides you with resources discussed in this 
handbook to help support you in your role as an after-school 
practitioner. 

In this section you will find:
Relaxation and reflection exercises.

A catalogue of ice-breakers, wind-down activities and games 
to promote social and emotional skills in your programme.

Guidance on how to draw up your own community asset map.

Steps on who to call as a Western Cape Government 
employee if you need counselling assistance.
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RESOURCES
Remember, as an after-school practitioner, your interactions with 

learners and the learning experiences you create for them are key to 
their social and emotional development and wellbeing. But you do not 

have to do this all on your own. In this section, we look at  practical 
ways you can enhance your programme, from exercises to support your 

own social and emotional wellbeing during challenging times to 
activities you can do in your sessions to help learners develop skills that 

will be critical for success in their adult lives.

LEARNING TOOLS 
In this section you will find:

GUIDANCE
ON HOW TO DRAW UP 

YOUR OWN COMMUNITY 
ASSET MAP

STEPS ON
WHO TO CALL  

AS A WESTERN CAPE 
GOVERNMENT 

EMPLOYEE  
IF YOU NEED 

COUNSELLING 
ASSISTANCE

A CATALOGUE
OF ICE-BREAKERS,  

WIND-DOWN 
ACTIVITIES AND 

GAMES TO PROMOTE 
SOCIAL AND 

EMOTIONAL SKILLS IN 
YOUR PROGRAMME

 AN OVERVIEW
OF THE SAFE 

SCHOOLS CALL 
CENTRE AND HOW IT 

CAN HELP YOU

 TIPS ON
HOW TO CREATE A 

CONSTITUTION WITH 
YOUR GROUP, AS 
WELL AS SAMPLE 

‘THINK SHEETS’ FOR 
IF OR WHEN A 

LEARNER BREAKS THE 
RULES OF YOUR 

PROGRAMME

RELAXATION
 AND REFLECTION 

EXERCISES
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RELAXATION AND REFLECTION

exercises4.1
Try these exercises when you are feeling worried or overwhelmed. 
Encourage learners to use them, too, to help them manage their 

feelings. This is a good activity to do if your group is going through  
a stressful period, such as exams or community violence.  

The human breath is a powerful tool to use during challenging times.

EXERCISE 
one: 
BREATHING 

SQUARE

Find a quiet place. Turn the lights off 
for even more relaxation.

Breathe in for 4 seconds.

Hold your breath for 4 seconds.

Exhale and let the air out slowly 
for 4 seconds.

Hold empty for 4 seconds.

Continue this pattern, and imagine  
the shape of a square for 5 minutes 
– this is very calming.

If a group member feels that they 
would like to try for 5 seconds on each 
side of the square, let them.

This is an internal personal activity. 
Feel free to lead it with the 4-second 
timing the first few times the group 
does it.

EXERCISE  
two:

WHOLE 
BODY 

TENSION 
RELIEF

Start this activity within a few minutes 
of the Breathing Square activity above.

Get group members to lie on their 
backs in a relaxed and comfortable 
position.

Hold each squeeze in the body parts 
listed below for about 10 seconds.

Ask the group to squeeze their toes as 
tightly as possible. Clench, then relax.

Progress the squeeze to the feet 
(include the toes). Clench, then relax.

Progress the squeeze to the calves 
(include the toes and feet). Clench, 
then relax.

Progress the squeeze to the thighs 
(include the toes, feet and calves). 
Clench, then relax.

Progress the squeeze to the buttocks 
(include the toes, feet, calves and 
thighs). Clench, then relax.

Progress the squeeze to the abs 
(include the toes, feet, calves, thighs 
and buttocks). Clench, then relax.

Start a squeeze in the fingers.  
Do NOT include the lower body! 
Clench, then relax.

Progress the squeeze to the fists 
(include fingers). Clench, then relax.

Progress the squeeze to the arms 
(include fingers and fists). Clench, 
then relax.

Progress the squeeze to the shoulders 
(include fingers, fists and arms). 
Clench, then relax.

Incorporate the lower body now. 
Clench, then relax.

Progress the squeeze to the chest 
(toes, feet, calves, thighs, buttocks, 
abs, fingers, fists, arms, shoulders). 
Clench, then relax.

Progress the squeeze to the neck 
(toes, feet, calves, thighs, buttocks, 
abs, fingers, fists, arms, shoulders and 
chest). Clench, then relax.

Progress the squeeze to the face (toes, 
feet, calves, thighs, buttocks, abs, 
fingers, fists, arms, shoulders, chest 
and neck). Clench, then relax.

Do a WHOLE body squeeze for as long 
as possible. Clench, then relax.

This muscle progression should loosen 
up the learners once their tension has 
been released!
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EXERCISE 
three:
JOURNALLING

It can sometimes be difficult to 
know how you are really feeling. 

Journalling can be an effective 
way for to express your thoughts 
and feelings – and to make sense 
of your feelings. This is an great 
exercise to do with learners, too, 
to help them  
explore their feelings – and can  
be as simple as letting them have 
free time to write things down. 

When journalling with learners, 
remind them to not just list the 
events or circumstances that are 
bothering them – but to also write 
(or draw) the way in which those 
events or circumstances make 
them feel and the different ways 
they can respond. Encourage them 
to think about times when they 
have managed to resist or 
outsmart difficult situations, and 
people who have stood with them 
in times of trouble.

You will need:  
Notebooks for each learner.

Here are some useful topics you can get 
learners to write about in their journals:

What is something that you believe  
in strongly? 

What is the most inspiring thing you’ve 
ever been told? Why? 

What is the greatest responsibility your 
parents/guardians have given you? 

Write about a time when you made  
a sacrifice for someone else. 

Choose five objects that represent you. 
Why did you choose these things? 

What privilege of getting older are you 
most looking forward to? 

What or who inspires you? Why? 

What is the hardest thing you’ve ever had 
to learn? Why? 

Have you ever given something important 
away? What was it and why? 

What would it be like if you could control 
your dreams? 

Where is your favourite place to go when 
you feel restless? 

How have you changed since last year? 

What is the best choice you have ever 
made? How did you go about it? 

What is the nicest thing you have ever 
done for someone? 

What does it mean to stand up for what 
you believe in? 

Where will you be five years from now? 
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AFTER-SCHOOL PRACTITIONER, 2017

"NOW 
I FEEL EQUIPPED…

 ABOUT
WHAT TO DO

AND WHEN 
TO DO IT."
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try these ice-breakers and  
wind-down exercises

build these activities and games 
into your programme

‘How I feel’ wheel:
Use a paper plate and divide it into four.

Each quarter represents a feeling – such as 
happy, sad, frightened and angry (you can also 
represent these with pictures).

Use the ‘How I feel’ wheel when learners enter 
the programme in the afternoon. Get each 
learner to point to the feeling that best 
describes how they are feeling when they arrive.

Feelings charades: 
Think about different feelings and write them 
down. Get each learner to act out a feeling and 
get the other learners to guess what the feeling 
is. You can also get them to act out ways to deal 
with the feelings and identify as a group if the 
way they reacted is appropriate or inappropriate.

Get learners to make a poster or draw a 
picture that depicts a range of feelings. 

Get learners to role-play and discuss 
situations that trigger different feelings.

Listen to various types of music and discuss 
the feeling each type triggers in the learners.

Get learners to analyse what it is about the 
after-school programme that they like/dislike.

Get learners to paint or draw portraits of 
themselves and label them with their talents, 
skills and strengths. 

Make a ‘curious cube’. For each face of 
the cube, get learners to write a different side 
of their personality: strengths, potential, etc.

Get older learners to write a cover letter 
that showcases their strengths, and match 
those strengths to a particular career.

ICE-BREAKERS, WIND-DOWN EXERCISES,

activities & games4.2
Remember, social and emotional skills should not be stuck at the end  
of your programme. Look at the table below for sample ice-breakers, 

wind-down exercises, activities and games to help you explore the  
five social and emotional skills – self-awareness, self-management, 

social awareness, relationship skills and responsible decision-making  
– with your learners throughout your sessions.

 SELF-AWARENESS  
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try these ice-breakers and  
wind-down exercises

build these activities and games 
into your programme

30 seconds to…
Get learners to sit in a circle. Call out: “You have 
30 seconds to… (complete a list of tasks).” 
Learners must complete the task and sit back 
down in the circle by the time the 30 seconds is 
up. Tasks you could try include: 

   Touch 2 walls 

   Greet 2 people in a 2 different languages 

   Shake hands with 3 people 

   Do X amount of star-jumps 

   Cross the room in a non-walking way 

   Touch something red.

‘After-school practitioner says…’
Call out a command, such as: “<Your name> says 
do 5 jumps”. Model the move at the same time. 
You can then say: “<Your name> says stretch as 
high as you can on one foot”, but then curl up in 
a ball. If the game is kept quite fast, the learners 
will find themselves incorrectly copying your 
movements instead of listening to your verbal 
instructions – just like the game ‘Simon Says’.

This can also be used as a good booster exercise 
or as a good wind-down technique. For 
example: you can stand in front of your group 
and start wiggling your fingers (when learners 
become too noisy or lose concentration). To get 
your group of learners to be calm, a good final 
command is “<Your name> says fold your arms” 
and model the correct position. Saying 
commands quietly and modelling slow 
movements encourages relaxation and calmness.

Get learners to write their own ‘report 
card’ where they grade themselves on how well 
they are following through with their 
responsibilities, adding comments that explain 
the grade.

Get learners to interview an adult who 
they admire and find out how that person feels 
about their personal responsibilities and 
success.

Ask the learners to trace their feet. On 
each footprint, get learners to write a strategy  
for coping. 

Get learners to role-play possible 
responses to peer pressure and other scenarios.

Do a collage, one side should be a 
celebration of something learners have 
accomplished, and one side something they are 
working on accomplishing.

Get older learners to draw a ‘map’ with 
steps to reach their post-secondary goals. For 
each step get them to write criteria to 
determine when they can successfully move to 
the next step.

Share success stories. Research shows 
hopeful learners draw on memories of other 
successes when they face an obstacle; learners 
with low hope often don’t have these kinds of 
memories.10 Read books or share stories of 
other people – especially people the learners 
know or admire  – who have overcoame 
obstacles to reach their goals.

 SELF-MANAGEMENT 
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try these ice-breakers and  
wind-down exercises

build these activities and games 
into your programme

Learners’ constitution:
At the start of each term invite learners to 
contribute to your ‘rules’ or ‘constitution’ for 
that term.

As they make suggestions, write them up on a 
board or piece of paper.

Once everyone is happy and has contributed, 
get each learner to sign it, make a cross with a 
coloured crayon or mark it with a finger dipped 
in paint to show they agree to all the rules.

You can then refer back to the ‘rules’ throughout 
the term if a learner misbehave.

Affirmation circle: (wind-down activity)

At the end of each session, get learners to pull 
the name of another learner from a bag and 
complete the sentence stem, “Something good 
(name of learner) did today was...”.  Don’t forget 
to include yourself and other adults working 
with you in the bag of names.

Sometimes it’s good to finish off by getting 
everyone to say one sentence about how they feel 
in that moment and what their most important 
take-away from the day is. In other words, what 
was their highlight? For example: “I feel happy and 
my highlight was when I won the spelling bee.”

Or get all the learners to stand in a circle holding 
hands. They must make a funny sound like, 
“Brrrrr” or “Kaboom” or “Ooooo” – anything 
they like. When everyone has had a turn, they 
must keep holding hands and run into the centre 
and raise their hands all together saying 
something like: “Goodbye and be safe everyone 
– thank you and see you tomorrow!!” (or 
whenever you will be meeting again).

Get learners to brainstorm a list of 
behaviours they feel would hurt others.

Get learners to create a collage of daily 
personal and family activities and circle 
examples of when they or others are helping. 

Get learners to look at global needs and 
do a class discussion on what they would do to 
help if they were president of South Africa.

Ask learners to write a list of traits that 
they have. Then go around the room comparing 
traits with their classmates.

Give students two or three minutes to 
share their life/weekend/weekly highlights with 
a partner, who then shares this information with 
the rest of the group. Reverse roles and do it 
again. This activity will quickly get everyone 
learning something about everyone else.

Crossing the line:
Split your group in half and place a line on  
the floor separating the two groups e.g. use 
masking tape.

Ask a series of questions, prompting the two 
groups to cross the line accordingly, depending 
on their answer to the question/s. For example:

   Have you ever been bullied? If so, cross the 
line to the other side

   Have you ever felt like you don't fit in? If so, 
cross the line to the other side.

   Do you speak more than two languages?

   Do you speak more than three languages?

This leads to a conversation about diversity and 
being different, as well as having things in 
common with other learners.

 SOCIAL AWARENESS 
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try these ice-breakers and  
wind-down exercises

build these activities and games 
into your programme

Say something nice:
Accepting and giving compliments can help 
start or deepen relationships – and so they are 
an important relationship skill. Get learners to sit 
in a circle and give one learner a soft ball. They 
must then throw the ball to another learner, who 
must say something nice about the learner who 
just threw the ball to him or her. For example: 
"You tell funny jokes". Before you begin the 
activity, practice some compliments with the 
group and encourage them not to give 
compliments based on something a learner 
cannot change, such as their physical 
appearance.

Go-stop: (listening skills)

Start by telling the group there are two 
instructions only – go and stop. When instructed 
to go, the learners must walk around the room 
without touching anyone. When stop is called, 
they must freeze. After a while, reverse the 
instructions so ‘go’ means ‘stop’ and ‘stop’ 
means ‘go’. You can add other instructions over 
time and then reverse the meanings  
e.g. jump and sit. 

Get learners to pick a mentor and write a 
letter asking them for their help and explaining 
what they hope to get out of the relationship.

Get learners to draw a web of support. 
Next to each person’s name on the web, write 
one strategy they could use to maintain or 
activate that friendship or support. 

Take the 5-finger  
friendship challenge: 
Get learners to trace out their hand and on each 
finger, get them to ask a friend or peer to write 
down 1. what makes them a good friend or 
classmate e.g. kindness, honesty, helpfulness, a 
sense of adventure, reliable; and on the other 
hand: 2. what can they improve on e.g. getting 
cross so easily, forgetting to say thank you, etc.

Practise active listening: 
Listening involves paying attention, asking 
questions, and reflecting back what someone 
says. Get learners to take turns being the speaker, 
the listener, and the observer. The speaker must 
talk for a few minutes about something important 
to him. The listener must listen quietly. When the 
speaker is finished talking, get the listener to 
repeat the speaker’s points. The observer’s job is 
to evaluate the speaker and listener. Then get the 
whole group to discuss if the speaker stayed on 
topic; if the listener indicated that he or she was 
paying attention, etc.

 RELATIONSHIP SKILLS 
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try these ice-breakers and  
wind-down exercises

build these activities and games 
into your programme

Problem-solving box: 
Get  learners to create and decorate a (shoe) 
box with a slot in the top. Label the box 'The 
Problem-Solving Box'. Invite learners to write 
down and submit any problem or issue they 
might be having at school, at home or in your 
programme that they feel they cannot solve on 
their own. Remind them NOT to include their 
name. Once or twice a week, draw one of the 
items from the box and read it aloud. Then get 
the group to discuss how the learner could 
address the issue.

Get learners to think about past decisions 
and analyse the steps that they took to reach 
those decisions. What could they do 
differently? What would they do the same?

Imagine or use common problem scenarios 
in your programme. For example: Two learners 
trying to sit in the same chair or wanting the 
same toy/object. Present the ‘common 
problem’ scenarios to your learners and get 
them to brainstorm solutions. Decide as a 
group the best ways to handle the problem. 
Then get the learners to role-play these 
options. Even better – use real-life problem 
scenarios as they happen in your programme. 
Tell the learners to step back and explain both 
sides to the group. Get the learners to come up 
with solutions that are fair and ethical.

Teach learners to look at a problem 
and come up with a solution. They can test the 
solution by doing a SWOT analysis, which will 
help them decide if that is the right solution. A 
SWOT analysis looks at the Strengths, 
Weaknesses, Opportunities and Threats of a 
possible solution. An example could be that they 
want to solve the problem of some learners 
coming to school without food. One solution 
could be to grow vegetables at school – the 
SWOT analysis could look like this:

   Strengths: Plenty of land, cheap solution.
   Weaknesses: Water restrictions, dedication 

would be needed, some resources would be 
needed like a fence.

   Opportunities: Getting everyone together 
with a shared goal, learning to take 
responsibility, making friends.

   Threats: People could steal the vegetables, 
animals could come and eat them.

Based on your group’s findings, you could then 
make a responsible decision on whether or not to 
start a vegetable garden.

 RESPONSIBLE DECISION-MAKING 
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Remember, learners need to know what is expected of them.
Coming up with rules and regulations for your after-school programme will help to promote 

appropriate learner behaviour and create a sense of order and predictability in your 
programme so learners feel safe and secure. Learners are also more likely to stick to the rules 
and regulations if they come up with them on their own. To create an effective after-school 

constitution, try the following:  

ESTABLISHING AN AFTER-SCHOOL PROGRAMME 

constitution4.3

Remember:  practice makes perfect
Once you have created your constitution, help the learners to see  

what the rules look and feel like through modelling,  
role-playing and reinforcing. For example: 

 Name the expected behaviour and connect it to your constitution rules.
“We said that in our programme we would respect people. One way to show respect  

is to listen attentively when someone speaks.”

 Discuss scenarios to unpack your rules.
“One of our rules says to help each other learn. Let’s talk about what we could do  

or say to live up to this rule when someone makes a mistake.”

    At the start of the term, have a group 
discussion/brainstorm about why it 
is important to have rules and what 
those rules should be.

    Put the suggestions up on a board or 
piece of paper.

   Get the learners to categorise  
their list. There could be rules for respect, 
responsibility, and safety, for example.  
If you are working with younger learners, 
get them to list what a great programme 
sounds, looks and feels like.

   Ask the learners what they think you 
should do when the rules are broken.

   Once everyone has contributed and 
agreed to a final list of rules and 
responsibilities, put them up on a  
poster board. 

   Be sure to write up the rules as 
positive statements that are as specific 
as possible. Avoid rules framed as 
negative statements, for example: “Arrive 
on time to get the most out of every 
session” rather than “Don’t be late and 
waste people’s time” or “Listen when your 
peers and practitioner are talking” rather 
than “Don’t interrupt”. 

    Get each learner to sign it, or make a 
cross with a coloured crayon or mark it 
with a handprint (if they are still learning 
to write) to show they promise to stick to 
the rules.

   Display the constitution somewhere it 
can be clearly seen by everyone during 
every session.
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OUR AFTER-SCHOOL CONSTITUTION

to learn and grow.

to voice our opinions.

to use books, materials and 
equipment.

We have the 

right...
to arrive on time and try 

our best.

to listen to others and 
respect their opinions.

to look after and  
pack away all books, 

materials and equipment.

We have the 

responsibility...

LEARNERS' SIGNATURES

SIGNED ON AT 

Add in your own here
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OUR AFTER-SCHOOL CONSTITUTION

LEARNERS' SIGNATURES

SIGNED ON AT 

 like:
people helping each other, smiling, keeping busy

 like:
people laughing, asking questions, reading aloud

 like:
safe, caring, inclusive, happy, organised 

Choose the ideas you like and then add your own!



AFTER-SCHOOL PRACTITIONER, 2017

 “I'M FAIRLY NEW 
TO THIS ENVIRONMENT AND 

THIS HANDBOOK HAS 
BROADENED MY THINKING 

IN SUCH A WAY THAT I AM THINKING DEEPER 
ABOUT THE LEARNERS' NEEDS AND  

APPLYING MYSELF TO BE MORE VIGILANT 
AND OBSERVANT. 

I FEEL POSITIVE, 
KNOWING THERE ARE 

GOOD STRUCTURES IN PLACE 
ALREADY.”
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CREATING A

‘think sheet’4.4
Sometimes things won’t go to plan and a learner may break the rules. 
A ‘think sheet’ – also known as behaviour reflection sheet – is a useful 
tool to help learners see the cause and effects of their behaviour, and 

to help them to become more aware of their feelings and come up with 
better ways to manage their feelings or inappropriate behaviour.  

Look at the two sample ‘think sheets’ on the following pages.
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What rule did I break? Why is this rule important?

What are the CONSEQUENCES of my actions?

What could I have done differently?

Why did I break the rules? What was I feeling  
just before I broke the rules?

LEARNER'S SIGNATURE AFTER-SCHOOL PRACTITIONER 
SIGNATURE

Think carefully, answer honestly
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The rule I broke was....

What happened?

Next time a better choice will be...

SAD CONFUSED MAD SCARED OTHER

I felt...

LEARNER'S SIGNATURE AFTER-SCHOOL PRACTITIONER 
SIGNATURE

Think carefully, answer honestly
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Use the diagram to map out the resources and assets  
in your community. Can you think of others or list specific individuals  

or organisations on your map?

DRAWING UP

an asset map4.5

QUESTIONS TO GET YOU STARTED 
Once you have looked at the questions on page 100-101 that help 
you understand your community better, here are some more 
questions to help guide you about specific people or organisations.

What does the organisation/ 
person do?

What are your school/organisation's 
most valuable resources and 
strongest assets?

What other schools/organisations do 
you work with personally?

Do you belong to any other 
associations? Or do you know  
people who do?

What kinds of special events does 
your school/organisation take part in?

What kind of associations or 
relationship does your school/ 
organisation have with local businesses 
and banks?

What kind of new projects would 
your school/organisation be 
interested in taking on, directly 
related to your mission? Indirectly  
or outside of your mission?

What other projects or 
movements  
are you involved in that serve youth,  
the elderly, people with disabilities,  
the fine arts community, people 
receiving public assistance, 
immigrant or minority populations?

How feasible is it for your school/ 
organisation to get involved in  
more projects?

Once you have identified assets 
in your community, this is how 
you could go about engaging 
with the person/organisation:
Explain the vision of the  
after-school programme and how  
you would like to support learners. 
Then ask how the person/organisation 
might be able to help with:
  Equipment

  After-school programmes

  Youth support services

  Safe passages

  Funding

  Transport

  Exposure programmes

  Giving of their time.

local institutions

associations of citizens & ngos
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Remember to have fun with your asset map 

individual community m
em

be
rs

physical structures

local institutions

associations of citizens & ngos

Teachers, support staff, 
principal, SGB, SMT, heads of 

staff, parents and learners

Churches, temples, mosques, 
synagogues, sports clubs, senior citizen clubs, 

cultural clubs, Rotary clubs, literacy NGOs,  
youth NGOs, environmental NGOs

Businesses such as retail, IT,  
community media, restaurants/food chains,  

universities and other places of learning  

 Parks, libraries,  
community centres/halls, hospitals,  

community/food gardens, police station

Youth, elderly/retired, councillors  
artists/entertainers, business owners/ 

entrepreneurs, counsellors/social workers,  
neighbourhood watch or community policing forums

school communit
y



AFTER-SCHOOL PRACTITIONER, 2017

 “WE NEVER HAD THAT MIND-SET OF 
KNOWING THAT IF I’M NOT FEELING GOOD, 
THEN I SHOULD BE TALKING TO SOMEONE, 

BUT NOW IT’S MUCH BETTER 
BECAUSE YOU KNOW IF SOMEONE COMES TO 

YOU AND TRIES TO PICK A FIGHT, 

YOU KNOW 
YOURSELF 

YOU MUST JUST CHILL.”
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SAFE SCHOOLS

call centre4.6
Did you know the Western Cape Education Department offers a  

Safe Schools Call Centre as part of the Safe Schools Programme?  
Educators, learners and parents can call the toll-free number to report 
violence, abuse, alcohol and drug abuse, vandalism and/or complaints 

about corruption in schools.

THE CALL CENTRE ALSO PROVIDES INFORMATION ON:
    ABORTION

    ALCOHOLISM

   DRUG ABUSE

    HIV/AIDS

    RACISM

    PREGNANCY

The Centre's staff are able to provide initial on-line counselling for callers who need help.  
If further assistance is required callers are referred to experts.

The Call Centre's toll-free number is 0800 45 46 47.

This toll-free line operates from Mondays to Fridays between 8:00 and 19:30.  
Weekend calls are recorded and responded to on Monday mornings.

The Call Centre's operators can assist callers in Afrikaans, English and Xhosa.

LINKS TO OTHER

online resources4.7

   For more information  on how to deal with  child abuse, neglect,   
and sexual offences against children, visit https://www.westerncape.gov.za/
text/2014/October/amended-abuse-no-more-protocol.pdf

   For more information on foetal alcohol syndrome,  
visit http://www.farrsa.org.za/
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WCG HEALTH AND WELLNESS SERVICE (ICAS)
The Independent Counselling and Advisory Services (ICAS), is available 
to all WCG employees. This service provides some of the following:

   UNLIMITED TELEPHONE  
COUNSELLING SESSIONS

   TRAUMA COUNSELLING

   FORMAL MANAGEMENT REFERRALS  
FOR SUPPORT

   TELEPHONIC COUNSELLING

COUNSELLING ASSISTANCE FOR
WESTERN CAPE GOVERNMENT (WCG)

employees
4.8

Telephone counselling is available 24 hours 
a day, 7 days a week and 365 days  
a year for clinical matters or psychological 
counselling. All calls are answered by 
qualified and registered counsellors. You can 
call at your own convenience and can 
choose to remain anonymous. Due to the 
programme being confidential, calls are not 
recorded. There is no limit to the number of 
times you can call, or how long you can talk 
for. Telephone counselling is not only for 
psychological issues or concerns but is also 
available to offer advice and support for 
difficult situations and with making a life 

changing decision.

Some of the problems that the Employee 
Health and Wellness Programme can assist 
you with are:

   Relationship issues

   Depression

   Conflict (personal/work related)

   Financial problems (debt, budgeting etc.)

   Work related issues  
(not labour-related issues)

   Trauma

   Substance abuse etc.make the call!
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Telephone counselling can be accessed by dialling  
our toll-free number 0800 611 155. This number is unique to Western 
Cape Government. Calls made from a landline to access telephone counselling 
are toll-free while calls made from cell phones are charged at normal cell phone 
rates however we will call you back so please do ask to.

You can also SMS a free “Please Call Me” to ICAS, and ICAS will call you back.  
To send a “Please Call Me” SMS: 071 119 2463. After receiving your 
message ICAS will call you within 12 to 24 hours. If you do not receive a call from 
ICAS within 24 hours, please either send a further SMS or call the toll-free line. 

You can also access the ICAS services through USSD (keypad) on your cellphone. 
Dial the number: *134*905# Once you have dialled the number,  
an introductory message will be displayed in English requesting that you  
answer 3 sequential questions: Enter your place of work (here you simply state 
After School Game Changer Department of Cultural Affairs), enter your name 
and surname, and indicate the type of assistance you require as Counselling. 
Once all 3 questions have been answered, a message is displayed indicating that 
you'll be contacted within 24 hours and that, if your problem is a clinical 
emergency, please contact the ICAS support centre immediately. 

School-based support team via the Principal

Principal, learning support teachers School contacts the parents

Circuit-based support team via the circuit

Psychologist, Social worker and 
Learning Support team

Circuit team engages the SMT, ASP 
and parents

A FORMAL MANAGEMENT REFERRAL

As a practitioner identifies a learner in need of support 
(Learning challenges, reports abuse of neglect, trauma, other)

Resolve  
and provide 

feedback

Resolve  
and provide 

feedback
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notesScratch, scribble, doodle, learn
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EMERGENCY SERVICES FIRE STATION

NGO SOCIAL WORKER

SAFE SCHOOLS CALL CENTRE DSD HOTLINE

POLICE STATION LOCAL HOSPITAL

Emergency numbers

other important contacts
NAME

NAME

NAME

NAME

NAME

NAME

NAME

NAME

0800 45 46 47

GENDER-BASED VIOLENCE COMMAND CENTRE
0800 428 428

or send a please-call-me to a Social Worker 
by dialling*120*7867#

0800 220 250

SUBSTANCE ABUSE HOTLINE
0800 121 314





    




